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STATEMENT OF PROBLEM 
This study is concerned with: 
A. \1{hat is the activity program as defined 
in e~ucational literature? 
B. What are the aims and objectives of the 
activity program as contrasted with the traditional 
textbook method of teaching? 
C. t¥hat are the values of the activity 
program at the second grade level in a Louisville 
school as compared with the traditional method of 
teaching? 
D •• What are the praotioal applications of 
the aotivity program in terms of the Louisville 
Public Schools at the second grade level? 
In answering "Aft and "Bit analysis was made 
of the writings of educational leaders found in 
educational and psychological books and journals from 
1900 to 1938. These findings are given in Chapter II. 
No attempt was made to cover the entire field of educa-
tional literature, but only those portions of literature 
dealing specifioally with the aotivity program and 
with movements leading up to it. The literature 
reviewed here should be thought of as a sampling 
rather than a complete study of the related litera-
ture in this field since any complete analysis of the 
literature bearing upon the development of the activity 




r , , 
literature of the past one hundred years or more and 
would be quite beyond· the limits of 8. study such as 
this 0 
In answering tIC" above~two groups of twenty 
children each, paired for chronological age,intelligence 
quotient, mental age, achievement age, social development, 
personality adjustment, cooperatIon, interest, initiative, 
pupil participation,and pupil opinion were taught by the 
writer for one semester each, one group being taught by 
the traditional textbook method as described in 
Appendix "B" of this thesis, the other by the activity 
method described in Appendix itA" using the units 
outlined o Reasons for these procedures are given in 
Chapter IV. 
In general, analysis of the literature 
indicates that not only are the philosophies underlying 
the activity program radically different from those of the 
traditional method, but the procedures employed by 
the two methods are markedly dissimilar, as much so, at 
least, as is indicated by the results of the experiment 
reported in Chapter IV. 
Results of this study: (literature-analysis 
and experiment). 
A. That the activity program 1s marked-
ly different from the traditional procedure and that it is 




thought than is the traditional procedure. 
B. That the basic procedures of the activity 
program may be employed at the second grade level. 
c. That results from this type of teaching may 
reasonably be expected to be more effective than the 
traditional textbook method in terms of scores on standard 
tests of reading, voca bu1a.ry, language, spelling, 
arithmetic, soc1a1 development, personality adjustment, 
and as judged by teacher's ratings of educational goals 
such as cooperation, initiative , interest, pupil 
participation/and pupil opir::tion. 
While it is not contended that these findings 
are conclusive to the extent that they may be considered 
applicable to all schools or teachers, they are significant 
in terms of the present experimental procedures. That the 
writer may have been prejudiced in favor of the activity 
program and as a result may have taught more effectively 
by this method than by the traditional method is recognized 
as a possibility, though every effort was made to guard 
against it as described in Chapter IV. In view of the 
fact that most of the writer's ten years of teaching in 
elementary grades have been by the traditional method, 
and since she was unaware at the outset of the investi-
gation of any such bias, this seems unlikely however. It 
i,1ustifiab1e , apparently, to conclude that the activity 
program method of teaching as outlined in the present 
study is markedly superior to the traditional method with 






and facilities}, and that it might be expected to be 
equally effective for other teachers under similar 
conditions. 
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THE ACTIVITY PROGRAM - ITS HISTORY AND CHARACTERISTICS 
With increasing inclusiveness the movement for 
child activity is settling over the school systems of the 
world. The development since 1875 of a freer type of 
education in America rests upon the gradual accumulation 
of the influence of earlier educations1 reformers, 
especially of the Europeans - Pesta1ozz1, Herbart,and 
Froebe1. Francis W. Parker first interpreted the principles 
of activity for America: "As director of Cook County Normal 
School of Chicago about 1883 he worked out, put into practice, 
and taught his teachers a theory of education along the 
lines which Pestalozzi and Froebel had developed, making 
native endowment of the child rather than the curriculum 
the center of attention on the part of the educator."l. 
After the death of Colonel Parker, John Dewey 
sueceeded him as Director of the School of Education in 
1902. Dewey was a clear thinker but not so good in 
administrative ideas. Nevertheless the activity movement 
actually crystallized in the "child growth" philosophy of 
John Dewey as expressed in his two books, School ~ 
Society, and ~ Child and ~ Curriculum. In the 
former, he promulgated the new educational doctrine of 
learning through dOing, "emphasizing the social as well 
as the intellectual values necessary to education in 
1. Hissong,Clyde. The Activity Movement, p.l. 
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a democra·cJ'."2 In the latter he showed that the 
curriculum material must be developed around the child 
as a center. 
Dewey tested his philosophy in the Laboratory 
School at the University of Chicago and initiated what has 
resulted in a far-reaching, organized reaction against the 
domination and formalism of the traditional school. The 
basic assumptions upon which the Laboratory School was 
organized were that the school must meet the needs of the 
child and that the best school life is that which most 
closely approximates good home life.3 It was assumed 
that in Dewey's school the children would be more completely 
living if they took over the usual tasks ,ot their natural 
life. They were not to be chained to a rigid system of 
subject matter but were to be left free to follow their 
own desires within the limits of various home tasks and 
the play of other children.4 
There was a reaction against Dewey's 
school; this was because the critics had been accustomed 
to the traditional school based upon the point of view 
that "Subject matter furnishes the end, and determines 
the method. The child is simply the immature being who 
is to be matured; he is the superficial being who is to 
2. Cobb, Stanwood. The New Leaven. p.l3. 
3. Dewey, John, Schoor-ana-Soc1etl, 
4. Hissong, Clyde, ~.~,p.2. 
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be deepened; his is a narrow experience wh1.ch is to be 
widened. It is his to receive, to accept. His part is 
fulfilled when he is ductile and docile.u5 
The con.trasting position stated a new 
philosophy. "The child is the starting point, the center, 
and the end. His development, his growth, is the ideal. 
It alone furnishes a standard. To the growth of the child 
all studies are subservient; they are instruments valued 
as they serve the needs of growth. Personality,character, 
is more than subject matter. Not knowledge or information 
but self-realization, is the goal. To possess all the 
world of knowledge and lose one's self is as awful a fate 
in education as in religion. Moreover, subject matter 
never can be gotten into the child from without. Learning 
is active!n6 The life of the school was to be active, 
not passive; the children were to work, not merely 
listen. The curriculum was to be organized around four 
chief impulses: "the social instinct of the Children ,"" 
"the instinct of making - the constructive impulse,;', "the 
expressive instinct - the art instinct : and in the 
It impulse toward inquiry, or finding out things ." 
In 1904 Professor Dewey left the University 
of Chicago to become professor of philosophy at Columbia 
University. From 1904 to 1906, President Harper 
directed the School of Education and was succeeded from' 
1906 to 1909 by President H. P. Judson. In 1909 the school 
5. Dewey, John, The Child and ~ Curriculum. p.13 o 
6. Ibid. p.13. 
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was reorganized and Dr. Charles H. Judd was made director 
of a four-fold organization, including the two laboratory 
schools, the undergraduate college of education, and the 
graduate department of education. Under Dr. Judd's 
direction the interest of the school became primarily 
the development of the scientific study of education. 
Parker and Dewey had earlier advocated the use of scienti-
fic methods. However, lacking the techniques of science 
and being, in one case, interested essentially in practical 
school administration and, in the other, in educational 
theory, they had done little more than lay the ground work 
for a scientific analysis of child learning, the reorganiza-
tion of the curriculum and school administration. Under 
Judd's stimulation a decade and a half of active laboratory 
analysis of learning in reading, handwriting, and arithmetic 
was inaugurated. At the same time the School of Education, 
through its publications, !£! Elementary School Journal and 
~ School Review, lent great impetus to the movement for 
the reorganization of the grades of the public schoolo7 
A most outstanding piece of work in the 
reconstruction of the school curriculum during the past 
forty or fifty years was the work of the Teachers College 
in New York City. The college was opened for the first 
reception of students on September 12, 1887. On the same 
day a school of observation and practice was opened, known 
7. National SOCiety lor the Study of Education. Twenty-
Sixth Yearbook, Part I. pp.96,97. 
-8-
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until 1891 as the "model school : This was a school in 
which ttprofessors of education might experiment with the 
curriculum and methods of teaching as professors of 
science experiment in the laboratory.n8 In opening the 
Teachers College, however, it was regarded as "important 
to have a school in which it was possible to illustrate 
improved educational principles and to demonstrate the 
worth of certain new theories in the training of children. 
In its advocacy of manual training, domestic economy, and 
the natural sciences as worthy of rank with the other 
sUbjects of the curriculum, the school was in advance of 
its times.".,g 
"From the beginning, the Horace Mann group 
of Teachers College aimed at the improvement of education 
through the existing subjects of stUdy - bistory,geography, 
arithmetic, reading, etc. They did not propose to abolish 
them and organize new types of activities, as did other 
reformers. In this procedure, its work is to be contrasted 
with that of the Laboratory School at Chicago under Dewey, 
the work of Professor Junius L. Meriam in establishing the 
University Elementary School at the University of Missouri 
in 1904. His idea was that there should be no school 
subjects and no school furniture.lt!lO 
After 1900 the Horace Mann School, working 
with Professor Frank McMurray, Principal Henry C.Pearson, 
8. Russell, J.E.! TeacherS College Record,January~1902~ 
9. National SOCiety for the Study of Education.~.~.p.lOl. 









and Dean James E. Russell recognized the startling 
advances in modern civilization and the necessity for the 
school to train children in quick response to new social 
demands. The school was regarded as a laboratory in which 
methods could be tested. They aimed at careful observation 
of real things on the part of the child and securing an 
all-round development in which hand work was given a 
11 central positiono 
During the past few years a new and rigorous 
impetus has been given to the dissemination of the doctrine 
of educational growth in the work of Dr. William H. 
Kilpatrick of Teachers College, Columbia. University. He 
has assemlaed and presented to teachers more concretely 
than any other worker the essential principles underlying 
the philosophy of growth through creative experience, and 
has integrated into a systematic philosophy of educational 
method the essential ideas of biological evolution and of 
dynamic psychology as developed by James, Thorndike, 
Woodworth7 and others • 
Professor Kilpatrick says, "Life is itself 
an affair of action. The individual, alive and alert, 
faces at each moment some situation that is making demands 
upon him and to which he responds with preferences and with 
efforts as an organized whole to attain these preferences. 
Also the on-going stream of life develops in novel fashion. 










is in g·orne degree new. In the degree that novelty is 
present, old responses do not suffice, new procedures 
must be devised. If this is done intelligently, thinking 
comes into playas a guideto action. Study thus emerges, 
and learning results: either how to act or how not to act, 
with attitudes, habits, and skills (at least begun) as 
appropriate attendants. Moreover this study, if it is 
successful in meeting its novel situation, has brought 
forth novelty. Its learning is essentially creative."12 
In 1904 Professor J. L. Meriam attempted to 
work out in an eighth-grade elementa.ry school at the 
University of Missouri. a school curriculum organized on 
a non-subject basis. For nearly twenty years this 
elementary school was operated under his direction. It 
represented an attempt to organize a curriculum of 
activities for children on a new departmental basis. The 
school day was divided into four ninety-minute exercises. 
This was a sharp contrast to the large number of ten to 
thirty-minute exercises operating in the public schools. 
This lengthening of the cla.ss period represents an 
interesting and somewhat novel contribution to the 
creation of a more leisurely and thoughtful atmosphere in 
elementary classrooms. Corresponding to this four-fold 
division)the curriculum was divided into four types of 
activities: observation, play, stories, and handwork. 
12. National Society Tor the Study of Education. Thirt~­
Third Yearbook, !!:.!:In. ~ Activity Movement. p.20. 
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The general outline for the second grade is 
as follows: 
1. Observation: Plant life, animal life, people, 
earth.,and sky. 
2. Play: A great variety of games; physical 
exercise, folk dancing, and free 
play. 
3. Stories: Reading, telling, dramatizing, 
singing songs, studying pictures 
and drawings; assembly exercises; 
foreign language. 
4. Handwork: A great variety of useful and 
ornamental articles are made. Some 
of the materials used are paper, 
reed, cordi textiles, raffin, wood, 
and metal. 3 
In 1915 the State University of Iowa established 
its sixth grade University Elementary School under the 
direction of Professor Ernest Horn. In 1916 the University 
High School was organized on a 3-3 plan. In 1922 the 
junior primary grade or kindergarten was added. The school 
now has an enrollment of more than four hundred pupils, 
with a teaching staff in the elementary school of eight 
full-time teachers, five assistants, and one school nurse. 
The school is somewhat novel in that the classroom 
tee.chers are students in the university and are training 
primarily to become supervisors.14 
In 1914, in connection with the Bureau of 
EdUcational Experiments, a laboratory school was 
established in New York City under the direction of Miss 
." 
Caroline Pratt called the "Play School. The name was 
13. National Society for the Study of Education.Twenty. 
Sixth Yearbook, Part I. p.llO. 
14. Ibid. F.110.-----
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later changed to the "City and Country School ; under 
11.&,.,,,,1 
whic9/it now operates. The curriculum of the school 
has developed with the school itself. Beginning in 
1914 with small groups of children classified in accor-
dance with chronological age (instead of Grade I, II or 
III, the school speaks of "the sixes t "the sevens /' 
"the eights : meaning the six-year-olds, seven-year-olds 
the eight-year-olds)0 The school has grown year by 
year unt il now there are ten groups running from the 
pre-school group of three, four~and five years, through 
the twelve-year-olds. These last correspond roughly 
to seventh-grade childreno l5 
In 1915 the Walden School was established 
by Miss Margaret Naumburg in New York City. The school 
began "with a group of children between the ages of 
three and five and grew from this foundation until now 
it includes the beginning of a high school department" .16 
The classes in the Walden School are limited to sixteen 
boys and girlso It wasdecided that this number was about 
right in holding the balance between real group life and 
individual development. On its program the Walden School 
carries many more subjects than do most schools. Having 
begun in the younger classes with great emphasis on 
personal creative expression, it continues to encourage 
special work in the arts and sciences. From each child 
15. Ibid. p.lll. 
16. 'I"6!'a. p.lll. 
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a minimum of required work is expected in all the 
regular school subjects, whatever his chief interests 
or abilities may be. 
The 'Wa1den School experiment was based on 
the consideration of the child as a three-fold organism 
to be led to integration by 'positive channeling' ~Thus, 
the rounding out of personality becomes a means of true 
socialization from within the group. They have come to 
believe that the real group life of children cannot be 
directed by adults from above, that the moving center of 
socialization in a school lies not within the will of the 
teacher, but within the wishes and impulses of the 
children, that the responsibility for the socialization 
of children does not lie solely within the province of 
teachers or schools, but must be the final result of the 
complete functioning of all individuals in a school, and 
that these things are true even in a class of children as 
young as three years.17 
The educational principles of the school 
of organic education of the Fairhope School at Fairhope, 
Alabama, is given in the following paragraphs taken from 
the Twenty-sixth Yearbook, Part ~ by Marietta Johnson: 
"We believe the educational program should 
aim to meet the need of the growing Child. We believe 
that childhood is for itself and not a preparation for 
17. Naumberg, Margaret, ttThe Walden Scho01~ Twentt-sixth 
Yearbook of the National SOCIe~~or the Study of ~ucatlon, 
Part I, pp.336-339. 
-14-
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adult life. Therefore, the school program must answer 
for the following questions: 
"What does the child of any particular age 
need to minister to the health of his body, to preserve 
the integrity of the intellect, and to keep his sincerlty 
and unselfconsciousness of spirit? 
ttThe answer of these questions will constitute 
the curriculum of the school, and as we grow in under-
standing of the nature and needs of childhood, the 
curriculum will change. 
"We believe that all children need music; 
therefore, we give the younger children singing and 
dancing, singing games and all sorts of rhythmic work. As 
the children grow older, this work becomes folk dancing 
and folk singing, with reading of notes, singing harmonies, 
and learning to play an instrument at about ten or twelve 
years of age. 
"Time is given to dramatics throughout the 
school life. 
"We believe that all children need creative 
handwork. This is the fundamental method of thinking. 
Therefore, all sorts of materials are provided for self-
expression. For the very young children, merely making 
things of clay and sand and using blocks may be sufficient. 
Later, this develops into real projects, using tools and 
art and craft materials. The creative handwork continues 
through all ages to college. We believe it should con-




out of, or be related to, work in history, literature, 
etc., as far as possible. 
"We believe that all children need stories. 
The stories for the very young children would naturally 
take the form of folklore, and fables, and fairy-tales; 
later on, the form of history, literature, and geography, 
after learning to read at about eight or nine years of age. 
This reading work would also result in composition and 
the study, perhaps, of grammar in the high-school period. 
The literature, history and geography stories begun in 
the early years, would be replaced by the study of history, 
literature, and science as such.in the high-school and 
college years. 
"The speech centers are developed very young. 
A child may learn a language other than hi9 own at an 
early age, whereas he should not be obliged to read his 
own until he is eight or nine years of age. We would, 
therefore, give the children some experience in using a 
foreign language, such as Spanish or French. 
"All children need fundamental conceptions of 
number. The work or measuring, weighing, estimating, 
counting begun in the early years, would naturally require 
the use of figures at about eight or ten, when the 
mechanics of number would be acquired with great delight. 
Later, applied problems, and still later, the abstract 
problems, which are enjoyed during the high school and 
college years. 
"In order to preserve unselfconsciousness in 
-16-
growth, no grades or marks should be given and no 
intellectual tasks set by the teacher. The children 
should be grouped according to chronological age. The 
children should provide suitable work for the group with 
individual variation where necessary. The child should 
not do as he pleases; he does not know what is good for 
him. In order to preserve the unity of his intellectual 
and emotional life, intellectual work should accompany 
and follow sincere interest and desire and the reward 
for all learning should be the inner satisfaction and 
the consciousness of power which comes through under-
standing. 
"All children should have free plan, so 
every daily program should include much time in the 
open, much time in free, self-prompted occupation, and 
some time to dream. The fullest social association 
should be given. 
"We believe that education is lIfe, 
growth; that the ends are immediate; that the end and 
process are one. We believe that all children should 
have the fullest opportunity for self-expression, for 
joy, for delight, for intellectual stimulus through 
subject-matter, but we do not believe that children 
should be made self-conscious or externalized by making 
subject-matter an end. Our constant thought is not 
wha t do the children learn to do I but wba t a!"'e" 
the "learning" and the "doing!! doing to them. 
-17-
,. 
"We believe all children need nature - not 
80 much for facts as for experience and attitude. The 
nature walks and talks of the little children would develop 
into serious nature study, gardening, and science of the 
older groups. 
"Every schoolroom must be a health center. 
In the measure that the school provides activities and 
exercises which tend to produce a Bound, accomplished, 
beautiful body, an intelligent, s,-mpathetic DI1nd, a sweet, 
sincere spirit, it is educational. In the measure that it 
does not, it is not educational however, informational it 
may be. 
"We believe that society owes all children 
guidance, control, instruction, association, and inspiration 
right conditions of growth - throughout the growing years 
until physical growth is completed. No child may know 
failure - all must succeed. Not "what do you know", but 
"what do you need", should be asked, and the natt~e of 
childhood indicates the answer."18 
~merican public schools are organizing from 
coast to coast in terms of the activity program. Those 
who are pioneering for this goal, and working ardently 
for it apparently believe their battle is already funda-
mentally won. From the Los Angeles public schools in the 
West to the New York public schools in the East the struggle 
18. National SOCiety for the Study of Education, Twenty-
Sixth Yearbook, ~ 1. pp.349-35l. 
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for the re-training of teachers is 00, and ful-
fillment of this dream seems only a matter of time. 
SUMMARY 
The activity program cannot be ascribed to 
anyone man or anyone school system. It has had a long 
history and many persons have assisted in its growth. In 
its present form, however, it owes most to the group of 
educators and philosophers headed by Dewey, Kilpatrick, 
Childs, Bode, Collings, and Melvin. 
In recent years, these philosophers have 
become popular teachers, have written numerous articles 
and books, have attracted a wide following, and have in-
fluenced educational thought in all parts of the world. 
So wide-spread has been this influence, that there are 
scarcely any purely formal schools. In some cases, only 
isolated bits of the activity plan have become effective 
but, in a few cases, whole systems have been transformed 
completely. 
Our traditional system has neglected the 
development of the three-fold nature of the Child, In 
the light of this position "education should be concerned 
with the release of emotional life and its co-ordination 
with the mental and psycho-physical function1ng of the 
I' 19 organism. Old hab1ts, 1nst1tutions, and fixed 
19. Naumberg, Margaret, The Child ~ ~ World. p.271. 
-19-
traditions block potential power and energy, and 
personal conflict ensues. "The standards of education 
and society force back below the surface the most living 
and essential parts of our natures. We all learn to 
create a mask with which to front the world and cut our-
selves off from that whole self which we might have been. tt20 
It follows, then, that the school must be organized to 
prevent repression of the "subjective inner lIfe ,'f' 
organized to prevent tradItion and fixed standarW! from 
actIng as censors to repress desires. It is only through 
al1beration of this child's emotional life that the 
school can hope to develop ability to do independent 
thinking, power of original expression, a passionate 
enthusiasM for real work and "a satisfyIng synthesis of 
sustained effort and enthusiastic p1ay.tt21 
The new school has placed its emphaSis on 
self-expression and child interest. This emphasis has 
stimulated new programs far from conventional types. 
A comparison of the two procedures as the writer 
gathers from the literature is given below: 
Activity Program 
A. The child is the first 
consideration in an activity 
program. The personality of 
each child is respected. The 
curriculum is genera1,f1ex1-
b1~and suggestive. The 
teacher plans the work in a 
Traditional Program 
A. Limited subject mat-ter 1s 
the centre or point ot depart-
l~e when using the traditional 
Procedure. Each subject is 
prescribed in more or less 
detail and the child is to be 
fitted to the grade standard, 
20. Ibid. p.311. 




general way, spending most of 
her time and energy in ac-
quainting herself with the 
possibilities of the situation, 
so that when she meets the 
children she will be sympa-
thetic with their point of 
view, open to suggestions from 
them~and rich in suggestions 
for their consideration. 
Education develops from within 
through an activity program. 
It connects up with the 
interests of the child and en-
courages the best that is in 
him, suggesting and guiding 
him. 
B. During an activity pro-
gram the school room is a bUSy 
place, physically as well as 
mentally. In much of the work 
the children take the ini tia-
tive,moving about as their 
work demands. An activity 
program encourages the child 
to be active and creative. 
c. Education through an 
activity program is said to 
be natural. It tries to 
encourage the child to learn 
to live by living together 
in a more natural way, so 
that each child may be his 
own best self, growing in 
self-control and in consi-
deration for others. 
D. Education through an 
activity program is said 
to emphasize the present 
needs of the child-physical, 
mental, and spiritual. 
E. An activity program 
claims to seek to encourage 
each child to make his 
individual contribu-
tions, evolving from what 
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Traditional Program 
brought or kept up to 
the grade and passed on 
with the prescribed 
amount of information 
and of skill. 
B. Through the traditional 
procedures education is 
imposed upon the child from 
without. Having studied 
carefully the requirements 
of the course of study the 
teacher plans her lesso~8 
for weeks ahead. Then she 
is ready to assign de-
finite lessons to be 
learned by the children. 
C. The child is said to 
sit quietly at his desk, 
passively receiving what 
the teacher and the 
curriculum prescribes. 
D. The atmosphere of the 
school room is presumably 
formal and artificial 
with the children under 
unnatural restraint - not 
their own natural selves. 
E. It is said that in 
using the traditional 
procedure the child is 
being prepared for adult-
l , . . .. 
F 
Activity Program 
he is into something better 
and thus dOing his part in 
the evolution of society. 
Every child is born into an 
environment which is not 
static but is changing, and 
this is true 1'"eSta."'dl:n.~"" nrt 
QJ\.lY the physical" but also 
the social environment. It 
seems therefore desirable 
that children shall be tra med 
not only in the best that the 
past and the present have to 
offer, but also in those 
habits of thinking and of 
action which will enable each 
one to make some individual 
contribution, however small, 
to soc iety.' 1 ' 
F. Through an activity 
program the children have 
experience with things and 
with people, - the other 
children, the irparents, and 
friends. They talk about 
these experiences and use 
their own natural, childish 
(psychological) method of 
thinking. 
G. Through an activity 
program the child is en-
couraged to observe, to 
compare7 and to generalize 
for himself, making his own 
definitions and rules and 
discovering for himself 
principles, and to test and 
apply these as his needs 
demand. This is the in-
ductive (natural) method 
and makes for individual 
development. 
H. The rna in question in 
the modern school of any 
grade is, "~~t is happen-
ing to each child, (Dick or 
Jane)? Is he growing as 
-22-
Traditional Program 
hood ~-~ mB1D1y by drills 
1& spelling, reading, 
writing}and arithmetic, 
which everyone is expected 
at some time to need. 
F. In the tradit10nal 
procedure the ch1ld is to 
study and recite to the 
teacher the facts as found 
in prescribed school books. 
The traditional procedure 
attempts to train the child 
in accordance with the 
adult or logical mode of 
thinking. 
G. The traditional proce-
dure gives the child 
defini.tion.s, rules~and 
principles (generalization) 
to learn, to understand~ 
and to apply; thus he starts 
out with the general1zation 
thought out by the text 
book maker or the teacher, 
and so works deductively. 
H. The traditional proce-
dure emphasizes drill. 
The first and second grade 
teacher asks herself at 
the end of a week. "How 
Activity Pr ogram 
he ought to grow, physi-
cally, mentally, and 
morally? Is he doing his 
best work? If not, why 
not?" In an activity 
program the main business 
consists in getting educa-. 
tive experiences, in think-
ing about them~and in 
forming and applying 
judgments; and the key to 
success is developing, 
evolving,or growing. 
I. Education through an 
activity program is know-
ledge which haa been ga ined 
through experience and 
th1nking,knowledge which 
has become a part of the 
child and cannot be lost. 
It is that kind of know-
ledge which is power • 
.T. Education encouraging 
the pupil to observe, to 
compare, and to generalize 
for himself, to listen to 
the ideas of others, to 
discuss freely these ideas, 
comparing the~ with his own, 
~e"t to look again and tg/con-
tinuelly ...... and revise 
his generalizations in the 
light of further observa-
tion and discu8sions,t tends 
toward the feeling tnat 
things are not so fixed and 
settled as they seem, but 
rather that all is alive, 
growing, evolving, and so 
to the habit of open-mind-
ednass, consideration for 




many words have the 
children learned this week? 
Do they read more smoothly,· 
The main business of the 
traditional procedure con-
sists of in the storing of 
facts and the acquiring of 
skill in the three R's, 
and the key to success 1s 
continual repetition or 
DRILL. 
I. The result of the 
traditional procedure is 
a mass of information 
with little meaning or 
relation to the present 
life needs of the child. 
Jo The education furnish-
ing one with static 
information, established 
rules~and principles~and 
training in the deductive 
mode of thinking, tends 
toward the feeling that 
all of these questions had 
been settled for all time, 
and so toward a closed 
m1nd. 
AIMS AND OBJECTIVES FOR AN ACTIVITY 
PROGRAM IN THE SECOND GRADE 
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AIMS AND OBJECTIVES FOR AN ACTIVITY 
PROGRAM IN THE SECOND GRADE 
The purpose of the second grade in terms of 
the activity program is to promote the all-round growth 
of the child~ physical, mental, social, civic, moral, 
and emotional; and to.provide for the proper relationship 
and integration of the various phases of growth. In order 
to meet such a problem of promoting and guiding child-growth, 
the first task of the educator is to provide a suitable and 
desirable setting or environment. This environment should 
be of such nature as to stimulate and bring forth desirable 
and worthwhile responses suitable to the age, ability, and 
previous development of the child. In such a school 
environment, the physical welfare of the child 1s of basic 
importance. Proper bodily development and good physical 
health are foundations upon which the other elements of the 
educational program should be built. 
"Instruction can wait,'~, says Professor Burnham, 
"but the demands of health are imperative .~ Children should 
talk and move about freely. They should have a proper 
variety of work, with much activity and a minimum of 
direction. Children of the second grade should have a 
leisurely day, serene, without strain or overstimulation. 
These far outweigh the usual health points stressed, 
important as they are - such points as correct posture, 
absence of eyestrain, establishment of health habits, and 
vigilant watch for illness. 
-24-
The environment of the child should be examined 
as carefully from the viewpoint of promoting mental 
health and we11-beina, as of promoting such element. 
upon the physical side. 
Children of the second grade should be happy, 
successful, confident; should feel that they are 
making progress, without fear of worry, or a sense of 
inferior it Yo Children should find joy and satisfaction 
in their work, what DeCroly calls "the habit of working 
:\ joyfully and collectively: They should have suitable 
outlets for their energy, instead of being physically, 
mentally, and socially repressed. They should pass 
their days with little friction, have a life of fun 
and enjoyment. Physical and mental health are basal 
criteria in the modern school. 
Another important objective for the second grade 
is to promote social adjustment. Young children coming 
to school leave the smaller social group of the family 
for the larger group of the school. They must learn to 
be socially adjusted to others in this larger group, to 
live together harmoniously, to cooperate; in general 
to be acceptable to the group, not only by positive 
means, but by checking such unpopular traits as being 
rough, inconsiderate, selfish, loud-voiced,' or "mean ." 
They must learn to use liberty and to respect authority; 
to be helpful and dependable; to lead, to follow, and 
to participate (share) in varied activities with which 
they are associated. 
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In the social, civic, moral,and emotional 
fields, there should be provided ample opportunity for 
the proper and normal development of each child. In 
the work of the school, there should be much opportunity 
for the development of the abillt ies to lead and to follow, 
to plan and to execute, to act and to judge. Many people 
think that these are the functions of the teacher, but they 
are not as seen in the activity program. A teacher, it has 
been well said, "must learn to be a member of a stock 
company, and not the star performer::1 
Children should have a chance to explore, to 
investigate, to make things happen, to satisfy their 
curiosity. They should have a chance to' express themselves, 
not only through social intercourse and free conversation, 
creative writing and art, and through carrying out their 
own purpose, but also through materials, so that by 
experimenting with materials freely, they may have a rich 
perceptual experience upon which to build. The experiences, 
problems, and materials should lead naturally to further 
activity on ever higher levels. 
Closely allied to all of this is the need of 
treating each child as an individual -- to abolish mass 
education a.nd the lock stepo This means that we cannot 
tolerate rows of screwed-down desks and.chairs, with a 
statue-like little child at each one, the teacher always 
1. stevens, Marion Paine. The Activities Curriculum in ~ 
Primary Grade.. p .11. 
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active, the children only occasionally so, and then only 
when 'the teacher permits it and directs their activity. 
The activity program insists that children advance at 
their own pace, whether slow, moderate or rapid, instead 
of at the pace of a mythical "average child" who does not 
and never did exist. It means that children's individual 
purposes and choices are important, at least as important 
as the teacher's purposes and choices, and that it is 
their right to be encouraged and helped in carrying them 
out. 
According to the act:tvity program it 1s 
also necessary to develop certain skills and techniques. 
The following are three principa,l groups: 
1. The tools of learning which children 
need, often called the School Arts - reading, writing, 
spelling, and arithmetic. 
2. The motor skills, mainly use of those 
tools which are an extension of the hand - paint brush, 
crayon, pencil, and the sewing, cutting, and measuring 
tools - all of them far earlier in history of civilization 
than the traditional academic skills, and socis.lly more 
important for children. 
3. Improved oral expression, developed as 
children talk naturally in their free co~munlcation of 
ideas, and as we who teach them watch for and correct 
unpleasant vOices, slovenly speech, and errors of pro-
nl\;mciatlon. 
Many other skills and techniques will at 
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once occur to any teacher. If the activities in the 
second grade are a natural a.nd constructive outcome 
of everyday child life in terms of the activity program, 
there will be a "felt" need on the part of the children 
for mastery in the tool subjects. This subject matter 
becomes a conscious means of carrying on present 
activities and of pebullding experiences on higher 
levels. There will also be a natural need for drilling 
in fundamentals in such a situation. 
Last but not least, it is necessary to 
establish certain habits and attitudes. In addition to 
physical habits, there are the social moral habits of 
promptn~ss, orderliness, obedience, self-control (a 
great saver of time and energy), perseverance, truth-
telling, keeping a promise, economy in using materials, 
good manners (often called "minor morals"), reliability, 
taking responsibility, and seeing things through - in 
general higher behavior standards. There are also 
intellectual habits. Examples are: associating the 
common things in our environment (as trees, a wood-pile, 
furniture, and child t s own work with tools have a 
common basis); fair-mindedness; analyzing; judging 
standards of work. All such social-moral and intellectual 
habits are specific, not general, and must be closely 
associated with the situations in which they are to be 
practiced. Only so do children get the WILL as well as 
the CAN and the SEE of conduct, so that they want to do 
and remember to do what they have learned. 
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Attitudes are more general than habits. 
They have been called "habits with feeling added .'l 
The formation of healt~attitudes toward life, and a 
constantly increasing capacity for appreciating beauty, 
fineness, and high things7 are the real fundamentals which 
a child is to carry away from his years at school. 
In conclusion it would be well to state 
definitely the aims of an activity program in the second 
1. To protect and develop health. 
2. To safeguard mental health. 
3. To promote social adjustment. 
4. Provide for growth and development. 
5. To treat each child as an individual. 
6. Supply ideas and occupations suitable 
for children's leisure. 
7. Develop certain skills and techniques. 
8. Establish attitudes of appreciation 
of life, of beau~y~and fineness. 
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AN EXPERIMENTAL EVALUATION OF T'NO METHODS 
OF TEACHING AT TEE SECOND GRADE LEVEL - THE ACTIVITY 
PROGRAM VERSUS TRADITIONAL TEXTBOOK PROCEDURES 
CHAPTER IV -----
AN EXPERIMENTAL EVALUATION OF TWO METHODS 
OF TEACHING AT THE SECOND GRADE LEVEL - THE ACTIVITY 
PROGRAM VERSUS TRADITIONAL TEXTBOOK PROCEDURES 
Problem: To determine the effects of . 
instruction of second grade children taught by the 
activity program and by traditional textbook methods. 
~aterials: FOrty children of the Longfellow 
School of the Louisville Public School System. Two 
classes were selected for the experiment. The lA-2B 
Class of February? 1937, through June ~1937" was taught by 
the activity program. The lA-2B Class of September~193~ 
tllrough January, 1938" was taught by the t radi tional 
textbook method. Eothof these classes were taught by 
the same teacher. 
Procedure: The first week of the semester 
beginning February 22, 1937, the lA-2B Class was tested 
with the following: 
1. Metropolitan Achievement Test. primary 
II BEdtery: Form A. 
2. ~ Vineland Social Maturity Scale by Doll. 
3. Personali ty Inventory for Children by 
Brown. 
Scores of children used in the experiment are 
given in Table XXXIV. During this first week the 
teacher of this class (the writer), basing her judgments 
on her own observations and opinions of the previous 
teacher of these children, rated them on the following: 
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1. Cooperation. Willingness Children 
showed to work with one another. 
2. Initiative. Power of doing or 
starting activities without being told to do them. 
3. Interest. Being concerned, attentive, 
and desiring to carry on the activities of the class. 
4. Pupil participation. Effort children 
put forth in taking part in all activities. 
5. Pupil opinion. How easily and frequently 
children expressed their own opinions. 
1 A rating scale of A, B, C, D, and E was 
used. The teacher also rated these children for scholar-
2 ship using a scale of 1, 2 7 and 3. The data for these 
ratings may be found in Table XXXIV. During the semester 
these children were given objective tests on the nits of 
the ac ti vi ty program followed (see Appendix If A? ) • The 
Library, The Dry Goods store, and The Post Office. The 
tests were made by the teacher. Copies of them are given 
on pp. 118/125, 146/153 and 170/177. Scores and data as 
to reliability are given in Table XXIX. 
Group I was taught by the activity program 
for sixteen weeks. During this time different phases of 
the conmnmity were studied. The Library, The Dry Goods 
Store, and The Post Office. Trips to these places were 
taken by the class. The construction of each unit was 
carried on and operated by the children based on their 
1. Evaluation of Ratin~ Scale. A-Excellent. B~Very Good. 
C=Good. ~liir. E= oor. 
2. Evaluation of Rating Scale. l=Above Average. 2:Average. 
3eBelow Average. ~ 
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observations of the Library, Dry Goods Store~and Post 
Office. The study of The Library and The Post Office 
took six weeks each and The Dry Goods Store took four 
weeks. Detailed descriptions of these units are given 
on pp. 87/180 inclusive. 
At the end of the semester, June~1937, 
Group I was retested using Form B of the Metropolitan 
Achievement Test, the Vineland Social Maturity Scale, 
and Personality Inventory for Children. The teacher 
again rated the children for cooperation, initiative, 
interest, pupil participation, and pupil opinion, using 
the same scale as at the beginning of the semster. The 
children were also rated for scholarship using the 1, 
2, 3 scale as mentioned above. These data are given in 
Table XXXIV. 
The first week of the semester beginning 
September 13, 1937, the same testing and rating proce-
dures as was used the preceding semester were employed 
with the new lA-2B Class which will be referred to as 
Group II. All data, for these children are given in 
Table XXXIV. 
Group II was taught for sixteen weeks by 
the traditional textbook method. These children were 
not taken on any trips and they did not participate in 
any activities of the type employed with Group I. 
Group II was taught by using the adopted textbooks and 
-32-
following the assignments and directions of the teacher 
from day to day_ Much time was given to drill on all 
subject matter. A detailed description of these pro-
cedures is given on pp. 181/194 inclusive. The group 
of children studied the various phases of the community 
(The Library, The Dry Goods Store, The post Office) by 
reading stories from the books provided by the teacher. 
'At, the end of the semester, January~1938, 
Group II was retested using the same tests as were given 
Group I in June" 19:37, and was rated by the teacher as 
at the beginning of the semester. The data are given 
in Table XXXIV. 
The children in Group I and Group II were 
paired by using the initial test data and ratings 
given in Table XXXIV. Pairings are in terms of 
chronological age, mental age, reading, arithmetic, 
language, spelling, social maturity, personality de-
velopment, cooperation, inItIative, interest, pupIl 
participation, and pupil opinion. Every effort was 
made to get two groups as nearly comparable as possible 
prIor to being instructed by wIdely different methods. 
Group I composed of twenty children was taught by the 
activity program procedures, and Group II composed ot 
twenty children, each child paired with a child in 
Group I, was taught the same number of days by the 
traditional textbook method. How well these groups 
compared so far as the available data are concerned 
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is shown in Table XXX. Detailed explanations of 
the data, methods of pairing, interpretations, and 
conolusions are given on pp. 34/86 inclusive of this 
thesis. Detailed outlines of the teaching procedures 
followed ~. the two methods are given in Appendices 
n An and "E ~\ It should be noted that the forty children 
comprising the two experimental groups were taken from a 
total of sixty children - thirty per semester. Data for 
only twenty ohildren from eaoh semester were used sinoe 
absence from sohool, laok of test data, or widely 
divergent initial test scores eliminated about one 
third of the ohildren from consideration. In other 
words, data are considered only for those children 
who attended school each day of the semester and whose 
tests and observational data (ratings) could be paired 
satisfaotorily with those of children in the other 
group. 
Data: - The experimental data are given 
under three headings: 
1. Intellectual Factors - those oommon 
skills and subjeot matter learnings in which mastery is 
universally required of second grade ohildren. This 
solid nucleus of obvious learnings include verbal 
intelligenoe, aohievement in reading, arithmetic, language 
usage, and spelling. 
2. PlAamio Factors - social development 
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and personality adjustment. 
3. Performanoe Faotors - various aspeots 
of behavior suoh as oooperation of ohildren with other 
ohildren as well as with the teaoher, initiative used 
in attaoking new problems, pupil partioipation, pupil 
opinion, and interest shown in all work and aotivities. 
Initial group data, i.e., data seoured 
during the first week, are given in Tables I to XIV 
Inolusive. It will be remembered that the groups were 
paired on the basis of these data. 
ComparabilIty of the two experimental 
groups may be judged from the means, standard deviations> 
and oritioal ratios. Means were oaloulated by the regular 
prooedures. Standard deviations were determined from the 
1. 
formula, cf· V~!f.::-:){~~--c-~- Standard devia tiona 
~- 0 2 
of means were oaloulated from the formula OM= V N-l , 
and standard deviations of differenoes between means were 
oaloulated t~m the formula, 6A-B:V ~ ~ 3. Critioal 
A -"]3 
ratios are quotients of differenoes between means divided 
by the standard deviations of these differenoes. A 
differenoe is considered signifioant, statistioally if the 
oritical ratio is 3.00 or more - the accepted procedure 
in interpretation of educational data. Throughout the 
disoussion Group I refers to those ohildren taught by the 
aotlvi ty program and Group II to those taught by the 
1. Dunlap, J.W. and Kurtz, A.L. 
Nomographs,Tables and Fbr.mulas. 
Company. 1932. Fbrmula 37. 
2. Ibid. - Formula 8. 
3. l'6IQ. - Formula 154. -
-35-
Handbook of Statistioal 
Yonkers-on=HUdso~ World 
traditional textbook method. This is indicated in 
Table I and omitted thereafter. 
TABLE I -
LIFE AGES r OF TWO GROUPS OF SECOND GRADE CHILDREN AT 
BEGINNING OF EXP ERniENTAL PERIODS 












Group I Group II 
(Activity ProgramxTraditional Method) 
~bruary,1937 September, 1931 







These data show that there is no statistical 
difference between the mean life ages of the groups. 
TABLE II -
INTELLIGENCE QUOTIENTS* OF T'i,VO GROUPS OF SECOND GRADE 












94 to 140 
12.4 
2.83 














These data show that the mean intelligenoe 
quotients of the children in the two experimental groups 
are not sign1ficantly d1fferent. 
*Engle, Anna M., Detroit First Grade Intelligence Test, 





ACHIEVEMENT AGES* OF TWO GROUPS OF SEOOND GRADE CHILDREN 
AT BEGINNING OF EXPERIMENTAL PERIOD 
























6-1 to 7-6 
.22 
.05 
These data show that the mean achievement 
ages of the ohildren in the experimental groups are 
slightly, but not significantly different. 
* Hildreth, Gertrude H.,Metro!51itan Aohievement Tests 
Primary II Battery: Form A. onkers-on-RUdson, World 
Book Company, 1933. 
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TABLE IV -
READING SCORES* OF TWO GROUPS OF SECOND GRADE CHILDREN 



























These data show that the mean reading scores of 
the children in the experimental groups are slightly, but 
not signigicantly different. 
* E1ldreth, Gertrude H.,Metro,olitan Achievement Tests 
Primary II Battery: Form A. onkers-O'iY.;.tfiidson, World Book 




ARITmmTIC SCORES* OF TlNO GROUPS OF SECOND GRADE CHILDREN 





















5 to 22 
Probably 
These data indicate that according to the 
arithmetic ability of the children in both experimental 
groups there is probably asignif1cant difference. The 
children in Group II were more advanced in arithmetic 
than the children in Group I. 
* Hildreth, Gertrude H.,Metropo1itan Achievement Tests 
Primarz II Battery: Form A. Yorikers-on-Hudson, Worid Book 
t!ompany, -r933. Tests'--ana 5. 
-40-
'l':ABLE VI -
LANGUAGE USAGE* SCORES OF TWO GROUPS OF SECOND GRADE 
















0 to 5 
1.04 
.24 










These data indicate that in language ability 
both experimental groups are comparable. 
* Hildreth, Gertrude H., Metropolitan Achievement Tests 
Primarr II Battm: Form A. Yonkers-on-mason,world Book 
Company, 1935. Test ~ -
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TABIE yn 
SPELLING SCORES~*' OF '1'\"10 GROUPS OF SECOND GRADE CEILDREN 



























These data show that the children in Group I 
working under the activity program were, on the average, 
much in advance of those in Group II working by the 
traditional textbook method at the beginning of the 
experimental periods. 
* Hildreth, Gertrude H., Metropolitan Achievement Tests 
Pr1marz II Batt~!"l: Form I. Yonkers-on-Hudson, Worl~ Book 
~ompa.ny , -r933. ~e s t .,.,-;- -
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I)nami c Fa.c tors : 
TABLE VIII --,--
SOCIAL QJOTIENTS* OF TWO GROUPS OF SECOND GRADE CHILDREN 

























The Vineland Social Maturity Scale provides a 
definite outline of detailed performances in respect to 
which children show a progressive capacity for looking 
after themselves and for participating in those activi-
ties which lead toward ultimate independence as adults. 
These data show that the mean social quotients of the 
* Doll, Edgar A., The Vineland Social Maturi~ Scale, New 
Jersey_ The TrainIng School It VIneland,Mew ersey, 1936. 
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p 
ch1ldrenin the two experimental groups are 
significantly different. The children in Group I 
working under the activity program were, on the 
average, more mature socially than those in Group II 
working by the traditional textbook method at the 
beginning of the experimental period. 
TABLE IX -
PERSONALITY RATINGS* OF TTNO GROUPS OF SECOND GRADE 
CHILDREN AT BEGINNING OF EX ffiRIMENTAL PERIOD 
Group I Group II 
February,1937 September,1937 
7.25 8.75 Mean Ratings 


















The Persona11ty Inventory for Children by Fred Brown 
* Brown, Fred, persona11tt Inventory for Ch11dren. York. The Psychological orporation,~35. 
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New 
consists of eighty-questions regarding a child's 
personality. These questions were answered by 
checking yes or no for each question. The fewer 
questions marked yes indicated the better personality. 
These data show that the mean personality ratings of 
the children in the experimental groups are slightly, 
but not significantly different. 
Performance Factors: 
TABLE X 
COOPERATION RATINGS-ll- OF 'lVVO GROUPS OF SECOND GRADE 


























o to 2 
.63 
.14 
These data show that the mean cooperation ratings of 
* Cooperation - Willingness children showed to work with 
one another a~ well as with teacher. These ratings were 
secured from the writer's observations during first week 
of experiment. Rating seale given on p.73. 
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the children in the experimental groups are not 
signi£ioantly di£ferent. 
TABLE XI ----
INITIATIVE RATINGS* OF TWO GROUPS OF SECOND GRADE 

























These data show that the mean initiative ratings 
o£ the ohildren in the experimental groups are not 
signi£ioant1y different. 
{!- Initiative - Power o£ doing or starting activities with-
ou~ being told to do them. These ratings were secured £rom 
the writer's observations during £frst week of experiment. 





PUPIL PARTICIPATION RATINGS~l- OF TWO GROUPS OF SECOND 





























These data show that the mean ratings for pupil 
participation of the children in the experimental groups 
are not significantly different. 
~l- ~P{l partici¥ation - Effort children put forth in taking 
par n all act v1t1es. These ratings were secured from 
the writer's observations during first week of experiment. 
Ratirssca1e given on p.73. 
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PUPIL OPINION RATINGS-l~ OF 'lWO GROUPS OF SECOND GRADE 






























These data show that there is no significant 
difference between the mean ratings for pupil opinion of' 
the two experimental groups. 
* Pupil Opinion - How easily and f'requently children 
expressed their own opinions. These ratings were secured 
f'rom the writer's observationsduring first week of' 
experiment. Rating scale given on p.73. 
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TABLE !!y. 
INTEREST RATINGS* OF ~VO GROUPS OF SECOND GRADE CHILDREN 





























These data show that the mean interest ratings 
of the children in the experimental groups are not 
significantly different. 
, 
* Interest - Being concerned, attentive, and desiring to 
carry on activities of the class. These ratings were 
secured from the writer's observations during first week 
of experiment. Rating scale given on p.'73. 
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TEACHER RATINGS ON SCHOLARSHIP OF TWO GROUPS OF SECOND 





























These data indicate that according to the 
teacher ratings of both groups they are comparable. There 




Final group data, i.e., data secured 
during the last week of the experiment are given 
in Tables XVI to XXVIII inclusive. T~h0 progress 
made by the two eXperimental groups may be judged 
from the means, standard deviations,and critical 
ratios. The formulas for these are given on page 35. 
A difference is considered significant, statistically 
if the critical ratio 1s 3.00 or more - the accepted 
procedure 1n interpretation of educational data. 
\ 
The following tables give the results of the final 
data for both groups. In these tables one can 
see the progress made by each group. The data are 




ACHIEVE11ENT AGES* OF T'NO GROUPS OF SECOND GRADE CHILDREN 
AT END OF EXPERIMENTAL PERIOD 
= 













. June, 193~ 
7.90 













These data indicate that in all the academic 
ski]S measured the children working under the activity 
program are superior to the children working by the text-
book method. The achievement ages at the close of the 
experimental period show that there is a significant 
difference. 
* Hildreth, Gertrude H., Metropolitan Achievement Tests 




READING SCORES* OF TWO GROUPS OF SECOND GRADE CHILDREN 



























These data show that the mean reading scores of 
the children in the experimental groups are significantly 
different. T.he children in Group I are more advanced in 
reading than the children in Group II. Looking at Chart 
I,ope can see that Group II made some progress in 
reading, but Group I made a greater advancement in the 
subject of reading. T.he difference shown is in favor 
of the activity program. 
* Hildreth, Gertrude H., Metropolitan Achievement Tests 
Primary II Battery: Form ~. Yorikers-on-Hudson, World Book 
Company,-r933. Tests-Y;-2,and 3. 
-53-
TABLE XVIII 
ARITHMETIC SCORES* OF TWO GROUPS OF SECOND GRADE CHILDREN 





























These data show that the mean arithmetic scores 
of the experimental groups are probably significantly 
different. The difference that is shown is in favor of 
the activity program. It must also be remembered that 
Group II was more advanced than Group I at the beginning 
of the experiment. 
* Hildreth, Gertrude H., Metr0*klitan Achievement Tests 
Prima~ II Batte~: FOrm ~. Yo ers-on-Hfidsoh, World Book 
Company, """'I933. es t~ and 5. 
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TABLE XIX 
LANGUAGE USAGE SCORES* OF T\VO GROUPS OF SECOND GRADE 


























These data show that the mean language usage 
scores of the experfmental groups are probably signifi-
cantly different. The difference shown' is in favor of 
the activity program. 
* Hildreth, Gertrude H., Metropolitan Achievement Tests 
Pr1~n II Ba tte31: Form 13. Yonkers-on-Hudson, World 





SOCIAL· QUOTIENTS* OF TWO GROUPS OF SECOND GRADE CHILDREN 





















Jan uary, 1938 
113.30 







These data show that the mean social quotients 
of the children in the experimental groups are signifi-
cantly different. The difference is in favor of the 
activ1 ty program. The social development of Group I 
proved greater than the social development of Group II. 
* Doll, Edgar A., The Vineland Social Maturity Scale. Ne.-
Jersey_ The Trainin~chool at Vlneland,New Jersey_ 1936. 
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TABLE XXII 
.. ~ 
PERSONALITY RATINGS" OF T\IIJO GROUPS OF SECOND GRADE 






8.'70 Mean Ratings 


















These data show that the mean personality ratings 
of the children in the experimental groups are slightly, 
but not signifi can tly different. The difference that is 
shown is in favor of the activity pFogram. Fbllowing the 
scoring on the test the mean ratings would be lower if the 
group had improved their personality adjustments during the 
experimental period. This factor is explained on p.45. 
* Brown, Fred, personali~ Inventory For Children. 





COOPERATION RATINGS-~- OF TWO GROUPS OF SECOND GRADE 






























These data show that the mean ratings for coopera-
tion of the children in the experimental groups are 
slightly, but not significantly different. The difference 
tha t is shown is in favor of the acti vi ty program. 
* Cooperation - Ratings secured from the writer's 
observa tions during the experimental per:5.od. 
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TABLE XXIV 
INITIATIVE RATINGS* OF ~~O GROUPS OF SECOND GRADE 
CHILDREN AT END OF EXPERIMENTAL PERIOD 
Group I 
June .. 1937 
Group II 
January, 1938 
Mean Ratings 3.55 2.10 

















These data show that the mean initiative ratings 
for the children in the experimental groups are signifi-
cantly different. The difference is in favor of the 
activity program. 
* Initiative - Ratings secured from the writer's 
obs~rvatlons during the experimental period. 
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TABLE XXV 
PUPIL PARTICIPATION RATINGS* OF TWO GROUPS OF SECOND 





























These data show that the mean ratings for pupil 
partioipation of the ohildren in the experimental groups 
are signifioantly different. The differenoe shown is in 
favor of the aotivity progr~. 
* Pupil Partioipation - Ratings seoured from the writer's 




PUPIL OPINION RATINGS* OF TWO GROUPS OF SECOND GRADE 





























These data show that the mean ratings for pupil 
opinion of the children in both experimental groups 
are significantly different. The difference that is 
shown is in favor of the activity program. 
* PuRil Opinion - Ratings secured from the writer's 
observations dUring the experimental period. 
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TABLE XXVII 
INTEREST RATINGS* OF ~~O GROUPS OF SECOND GRADE CHILDREN 





























These data show that according to the mean 
interest ratings of the children in both experimental 
groups there is probably a significant difference. The 
difference that is shown is in favor of the activity 
program. 
~!- Interest- Ratings secured from the writer's observa-
tions during the experimental period. 
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TABLE XXVI II 
TEACHER RATING ON SCHOLAREIP OF TWO GROUPS OF SECOND 





























These data show that tre mean teacher ratings 
of the children in both experimental groups are signifi-
cantly different. The difference shown is in favor of 
the activity program. (FUr evaluation of rating scale 







SUMMARY GIVING THE MEANS, STANDARD DEVIATIONS, STANDARD DEVIATION OF THE MEANS, DIFFERENCE 
OF THE MEANS, STANDARD DEVIATIONS OF DIFFERE}TCEJ AND CRITICAL RATIO OF THE UNITS ON TEE 



























.88 :!:" .028 
Dry Goods Post 
Store 
69.80 



























8 to 59 16 to 38 
20.33 7.26 
4.66 1.66 
These data indicate a superiority of children under the activltyprogram for the 
~~-"-. -----_._---
tests of the units on the Library, Dry Goods Store, 
and Post Office. There is a significant differenoe 
for the Library and Dry Goods Store while on the 
other hand only a slight difference is shown for 
the Post Office. This slight difference may be due 
to the fact that the children working by the 
traditional textbook method m~y pave had experience 
regarding the Post Office. 
Sunnnary of the Data: A summary of the 
data from all initial testing and ratings of both 
experimental groups is given in Table XXX. This 
includes means, standard deviations, standard de-
viations of the means, differences between means,' 
standard deviations of the differences between means, 
differences between means divided by the standard 
deviations of these differences.,:1and a statement as to 
whether differences between means are statistically 
Significant. A difference is considered significant 
if it is two or more times greater than its standard 
deviation. Table XXX (p.67) is, actually, a summary 
of Tables I to XV, inclusive. 
Examination of Table XXX shows that 
Group I was significantly superior to Group II at the 
beginning of the experimental periods in Spelling and 
Social Maturity. Group II was superior to Group! 
in Paragraph Meaning Score and Arithmetic Fundamentals 
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TABLE !2£! 
SUMMARY OF INITIAL DATA FUR READING, ARITHMETIC, LANGUAGE, SPELLING,SOCIAL 






















PUPIL OPINION, INTEREST"AND TEACHER RATINGS, GIVING THE MEAN, 
STANDARD DEVIATION, STANDARD DEVIATION OF THE MEAN, DIFFERENCE 
OF THE MEANS, STANDARD DEVIATION OF TEE DIFFERENCED AND THE 
CRITICAL RATIO. GROUP I - ACTIVITY GROUP 
GROUP II - TRADITIONAL GROUP 
Group I Group II 
.4 
J4 cJ J4 () <!M .~ Dif"f.· Od d Si~tl-qr an.!. ,... . .,.. -
Chrono10gioa1 Age- 6.05 '.71 
Inte1ligenoe 
Quotient- 122.25 12.4 
Chrono10gioal Age- 7.05 .94 
Achievement Age- 6.90 .37 
Reading Comp1etion-3.~0 3.04 
ParagraPh Meaning- 2.00 1.10 
Vocabulary ~~.---~ 1.to 1.08 
Total of 5,6,a 7 - 7.10 3.82 
Arithmetio 
FUndamentals ---- 6.60 3.37 
Arithmetic 
Reasoning ••• --- 2.05 .77 
Total of" 9 & 10 -- 8.75 3.83 
Language Usage --- 1.90 1.04 
Spelling --------- 4.75 1.37 
Sooia1Qu,otlent --126.40 12.65 
Personality ------ 7.25 5.09 
Cooperation ------ 1.50 .59 
Initiative ---~--- 1.20 
Pupil 
.82 
Partioipation --- 1.50 .71 
Pupil Opinion ---- 1.60 .67 
Interest .-------- 1.80 .40 
Teacher Ratings 
on Scholarship -- 2.25 2.11 
II : Mean 
cr:o Standard Deviation 
qM~ Standard Deviation of" Mean 
.16 6.05 .71 .16 .00 .29 .00 No 
2.83 119.3512.3 . 2.82 2.90 3.99 .73 No 
.24 7.05 .94 .21 .00 .00 .00 No 
.OP '7.00 .22 .~ .10 .10 1.00 No 
.70 • 3.70 3.11 .71 .10 .99 .10 No 
.25 3.20 1.89 .41 1.20 .48 2.50 Yea 
.25 2.60 2.47 .57 .80 .61 1.31 No 
.88 9.70 6.26 1.44 2.60 1.68 1.54 No 
.7'7 10.45 3.53 .81 3.85 1.12 3.43 Yea 
.18 2.25 1.S1 .35 .20 .39 .51 No 
.88 12.70 4.42 1.01 3.90 1.34 2.91 Ye. 
.24 1.80 .99 .22 .10 .32 .31 No 
.31 2.15 1.98 .45 2.60 .55 4.73 Yea 
2.89 112.10 6.81 1.56 14.30 3.28 4.35 Yea 
1.17 8.75 3.44 .84 1.50 1.44 1.04 No 
.13 1.40 .63 .14 .10 .15 .66 No 
.19 1.25 .89 .20 .05 .$. .19 No 
.16 1.60 .64 .15 .10 .20 .50 No 
.15 1.60 .67 .15 .00 .00 .00 No 
.09 1.70 .56 .13 .10 .14 .71 No 
.48 2.35 1.97 .45 .01 .65 .15 No 
6d = Standard Deviation of 
Differenoe between Means 
d 
Ditt. : Difference between Mean 




Score. No significant difference was found between 
group means on any other of the measures. 
From these data it may be concluded that 
the two experimental groups were relatively com-
parable at the beginning of the instructional periods 
on most of the facto~rdinarily associated with 
school achievement. As will be shown later, certain 
of the mean differences that were significant at the 
beginning of the experimental periods had been 
eliminated or failed to appear at the end of the 
experimental periods. 
In Table XXXI (p.69) is given a summary 
of the final data of all testings and ratings of 
both experimental groups. This summary includes the 
same factors as given in Table XXX with the exceptions 
of chronological age and intelligence quotients. 
Table XXXI shows statistically significant 
superiority of the group of children taught by the 
activity program over thoaetaught by the traditional 
textbook method at the end of the training period in 
practically every aspect of achievement tested or 
rated. General achievement was higher. Reading 
Completion, Paragraph Meaning, and Vocabulary were 
higher. Ari thmetic Reasoning, Language Usage, 
Spelling, Social Maturity, Initiative, Pupil Parti-
cipation, Pupil Opinion, Interest, and Scholarship 
scores or ratings were on the average superior. They 
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TABLE XXXI -
SUMMARY OF FINAL DATA FOR READING, ARITHMETIO, LANGUAGE, SPELLING,SOOIAL 




















PUPIL OPINION, INTEREST, AND TEACHER RATINGS, GIVING THE MEAN, . 
STANDARD DEVIATION, STANDARD DEVIATION OF THE MEAN, DIFFERENCE 
OF THE MEANS, STANDARD DEVIATION OF THE DIFFERENCE, AND THE 
CRITIOAL RATIO. 
M 
Achievement Age 7.90 
Reading Completion- 12.25 
paragraph Meaning - 8.90 
Vocabulary -------- 5.80 
Total of 5,6, & 7 - 26.95 
Arithmetic 
Fundamentals ----- 19.05 
Arithmetic Reason-
ing: --..... -., ... ---- ..... -- 4.35 
Total of 9 & 10 --- 23.40 
Language Usage ---- 4.40 
Spelling ---------- 8.65 
Social Quotient --- 136.30 
Personality ------- 6.50 
COoperation ------- 3.10 
Initiative -------- 3.35 
Pupil 
Participation --- 3.10 
Pupil Opinion ----- 3.35 
Interest ---------- 3.30 Teacher Ratings 
on Scholarship -- 1.35 
M :. Mean 
cr -:. Standard Deviation 






















: =: = 
GrouE. !! 
M (} OM Diff. Od d Signi-
~ f1cant 
7.25 .44 .10 .65 .14 4.64 Yes 
5.25 4.61 1.06 7.00 1.20 5-;83 Yea 
5.45 5.62 1.29 3.45 1.54 2.34 Yea 
3.65 2.36 .54 2.15 .93 2.31 Yes 
14.60 12.16 2.79 13.35 3.38 3.65 Yes 
14.45 6.24 1.43 4.60 2.31 1.99 
Probably 
2.65 1.57 .36 1.70 .60 3.16 Yes 
17.05 8.01 1.89 6.35 2.89 2.19 Yes 
2.15 1.85 .42 2.25 .83 2.47 Yes 
4.95 3.80 .87 4.85 1.23 3.95 Yea 
113.30 7.27 1.67 ~OO 3.01 7.64 Yes 
8.70 3.61 .8'7 2.20 1.30 1.69 No 
2.40 .80 .18 .'70 .41 1.71 No 
2.10 .63 .14 1.25 .20 6.25 Yes 
2.30 .68 .16 .80 .20 4.00 Ye. 
2.05 .50 .11 1.30 .20 6.50 Yes 
2.40 .47 .11 .90 .45 2.00 Yea 
2.25 .54 .12 .90 .14 6.43 Yes 
td • Standard Deviation ot 
Difference between Means 
qK • Standard Deviation of Mean d = Critical Ratio. 
Ditr. ~ D1fference between Mean ~ 
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were superior, probably, in Arithmetic Fundamentals, 
did considerably better in terms of teachers' ratings 
of cooperation and were slightly higher on ratings of 
Personality Adju8tillent. 
These findings are the more striking when 
it is recalled that they were significantly superior, 
as a group, at the beginnin~ of the experiment only 
in Spelling and Social Maturity ~nd tbat the group 
taught by the traditional method excelled them in 
reading for Paragraph Meaning and Arithmetic Funda-
mentals. 
The nature of these changes is shown 
graphically by Charts I, II, III~and IV. In these 
charts data for the group taught by the activity 
program method are sho\vn as solid black bars at the 
beginning of the experimental period and data for 
those taught by the traditional textbook method are 
shaded. The unshaded portions of the bars indicate 
the gains made during the experimental periods. 
Chart I summarizes the data on Intellectual Factors 
measured by the Metropolitan Achievement Test and 
teachers' ratings on soholarship_ Chart II summarizes 
the data on SOcial Maturity as measured by the 
Vineland Soale. Chart III shows initial and final 
soores on the Brown Personalitr Inventorx_ Chart IV 
shows teaohers' ratings at the beginnings and 
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endings of the expertmental periods on cooperation, 
initiative, pupil participation, pupil opinion, and 
interest as defined elsewhere in this thesis (p.31). 
CHART I -
MEAN ACHIEVEMENT OF EQUATED GROUPS IN READING, 
ARITHMETIC, LANGUAGE USAGE, SPELLING~AND 
TEA CHER RATINGS UNDER A CTIVI TY PROGRAM 
AND TRADITIONAL PROCEDURE 
-------________ ---"5r...-. ...J..Q. 15 2Q 25 30 
1. Reading: 
Mean Achievement of Equated 
Group under Actlvl ty Pro", ... •• .... -
Mean 7.10 and 26.95. 
Mean Achievement of Group 
under Traditional Procedure-
Mean 9.70 and 14.60. 
2. Arithmetic: 
Mean Achievement of Equated 
Group under Ac tl vi ty Pro gr 
Mean 8.75 and 23.40. 
Mean Achievement of Group 
under Traditional Procedure-
Mean 12.70 and 17.05. 
3. Language Usage: 
Mean Achievement of Equated 
Group under Activity Pro~~m­
Mean 1.90 and 4.40. 
Mean Achievement of Group 
uader Traditional Procedure-
Mean 1.80 and 2.15. 
4. Spelling: 
Mean Achievement of Equated 
Group under Activity Pro"'-~'­
Mean 4.75 and 8.65. 
Mean Achievement of Group 
under TraditlonalProgram-
Mean 2.15 and 4.95. 
5. Teacher Ratings on Scholarship: 
Mean Achievement of Equated 
Group,under Activity Program-
Mean 2.25 and 1.35. 
Mean AChievement of Group 
under Traditional Procedure-






SOCIAL QUOTIENTS OF ~NO GROUPS OF SECOND GRADE CHILDREN 
AT THE BEGINNING AND ENDING OF EXPERIMENTAL PERIOD 
Social Quotient: 
Activity Program 
Mean 126.40 and 136.00 
Traditional Program 
Mean 112.10 and,113.30 
CHART III ,-
130 f.ro 
PERSONALITY RATINGS OF ~~O GROUPS OF SECOND GRADE CHILDREN 
AT THE BEGINNING AND ENDING OF EXPERIMENTAL PERIOD 
6 8 10 12 1j 
Personality: 
I Activity Program Mean 7.25 and 6.50 
Traditional Program 
Mean 8.75 and 8.70 
-- . ~--..- ---
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CHART IV 
PERFl>RMANCE FACTORS OF T'J'lO GROUPS OF SECOND GRADE 
CEILDREN AT THE BEGINNING AND ENDING OF 
EXPERIMENTAL PERIOD 
Coopera t ion: 
Activit,. Program 
Mean 1.50 and 3.10 
Traditional Program 
Mean 1.40 and 2.40 
Ini tia ti ve : 
Ac ti vi ty Program 
Mean 1.20 and 3.35 
Traditional Program 
Mean 1.25 and 2.10 
Pupil Participation: 
Aotivity Program 
Mean 1.50 and 3.10 
Traditional Program 
Mean 1.60 and 2.30 
Pupil Opinion: 
Aotivity Program 
Mean 1.60 and 3.35 
Traditional Program 
Mean 1.60 and 2.05 
Interest: 
Ac ti vi ty Program 
Mean 1.80 and 3.30 
Traditional Program 
Mean 1.70 and 2.40 
: I 
- - ~-.-~-----._. ----
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L _ ___ _ 
Additional light may be thrown on the results 
of the experiment by combining the data from the two 
groups prior to and at the end of the instructional 
periods. This may be done by adding the critical 
ratios as they favor one group or the other in an 
effort to secure net results. This is done in 
Table XXXII (p. ?5) where the data for the group 
taught by the activity program method are given 
as plus or minus values relative to the children 
taught by the traditional textbook method. For 
example, Group I scored 1.00 critical ratios 
below Group II in general achievement at the 
beginning of the experiment. This is called -1.00. 
At the end of the period they scored 4.64 critical 
ratios above Group II. This is called 4.64. The 
net gain may then be thought of as 5.64 critical 
ratibs in favor of the group taught by the activity 
program method. (It will be remembered that a 
critical ratio is defined as a difference between 
means divided by the standard deviation of this 
difference. ) 
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TABLE XXXII 
NET GAINS AND LOSSES OF A GROUP OF T1JI/ENTY CHILDREN 
TAUGHT BY THE ACTIVITY PROGRAM METHOD AS COM-
PARED WITH A SIMILAR NUMBER OF CHILDREN TAUGHT 
BY THE TRADITIONAL TEXTBOOK METHOD FOR A LIKE 
PERIOD. (Data are in terms of critical 
ratios -- mean differences divided by 
standard dev1ations of these differen.ces.) 
Test or Ratin! Initial Final Net Gain 
Achievement Age -1.00 + 4.64 5.64 
Reading Completion - .10 + 5.83 5.93 
Paragraph Meaning -2.50 +- 2.34 4.84 
Vocabulary -1.31 "t 2.31 3.62 
Arithmetic 
Fundamentals -3.43 +1.99 5.42 
Arithmetic 
Reasoning - .51 +3.16 3.67 
Language Usage + .31 +2.47 2.16 
Spelling + 4.73 "3.95 .78 
Social MaturIty + 4.35 "'7.64 3.29 
Personality 
Adjustment -1.04 - 1.69 .65 
Cooperation + .66 +1.71 1.05 
Initiative - .19 + 6.25 6.44 
Partic1pation - .50 +-4.00 4.50 
Pupil Opinion 0.00 +-6.50 6.50 
Interest ..... 71 1"2.00 1.39 
Scholarship Rating - .15 4-6.43 6.58 
If these data are accepted at all reasonably 
it may be said, with justification, that the children 
taught by the actlvltyprogram method made very 
superior gains, on the average to those taught by 
the traditional textbook method. It is interesting 
to note here that the teacher who received the groups 
following the experimental periods reported that 
-75 .... 
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those who had exper1enced the activity program 
were more observant and better behaved when 
taken on trips, that they could draw better 
pictures of what they saw and could express 
themselves !nore freely when rela.ting their 
exper1ences. Further d1scussion of the findings 






Io The history of the activity program and 
its characteristics as contrasted with the traditional 
textbook method are discussed in Chapter II. The 
activity program, according to the literature, cannot 
be ascribed to anyone man or any school system. It 
has a long history and many persons have assisted in 
its growth. Francis W. Parker first interpreted the 
principles of activity for America. He used the 
theor7 ot education along the lines which Pestalozzi 
and Frosbel had developed, that is, making native 
endowment of the c}:lild rather than the curriculum 
the center of attention on the part of the educator. 
In its present form, however, the activity program 
owes most to the group of educators and philosophers 
headed by Dewey, Kilpatrick, Childs, Bode, Collings, 
and Melvino 
The work these men have done has 
attracted a wide following, and has influenced 
educational thought in all pe.rts of the world. So 
wide-spread has been this influence, that today there 
are scarcely any purely formal schools. In some 
cases, only isolated bIts of the activIty plan have 
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become effective but, in a few cases, whole systema 
have been transformed completely. 
A comparison of the activity program 
and the traditional textbook method as revealed in 
the educational. literature is about as follows: 
ActivitI Program Traditional Textbook 
1. Makes the child the 1. 
center 0 
2. Comes from within. 2. 
3. Is active, creative. 3. 
4. Makes school life 4. 
natural. 
5. Considers present 5. 
needs. 
6. Is evolving. 6. 
7. Uses the natural or 7. 
psychological 
approach. 
8. CUltivates inductive- 8. 
deductive thinking. 
9. EmphasIzes developing 9. 
judicial memory. 
Method 
Makes the curriculum 
the center. 
Comes from without. 
Is passive, receiving. 
Makes school life 
artIficial. 
Prepares for adulthood. 
Is conserving. 




Empbas izes drill and 
mechanical memory. 
10. Encourages the gain-
ing of knowledge. 
10. Stores information. 
11. Cultivates open-
mindedness. 
11. Tends toward a closed 
mind. 
II. The aims of an activity program at 
the second grade level ~y be summarized as follows: 
1. To protect and develop health. 
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2. To safeguard mental health. 
3. To promote social adjustment. 
4. Provide for growth and development. 
5. To treat each child as an individual. 
6. SUpply ideas and occupations suitable 
for children's leisure. 
7. Develop certain skill. and techniques. 
8. Establish attitudes of appreciation of 
life, of beauty" and of fineness. 
The writer investigated the effects of 
instruction of second grade children by two widely 
different methods - the activity program and 
traditional textbook procedures. Thirty second 
grade children in the Longfellow School of Louisville 
were examined and rated during the first week of the 
semester beginning February 22, 1937. The tests used 
were: (1») TI:!! Metropolitan Achievement Test, Primary 
Examination Form A, (2) The Vineland Social Maturity 
Scale, and (3) Brown's Personality Inventory. In-
telligence quotient ratings were available from testa 
given the previous year. The children were rated co-
operatively in conference by the writer and the teacher 
who had had them the previous semester on: (1) co-
operation. (2) initiative, (3) pupil participation. 
(4) pupil opinion, (5) interest, and (6) scholarship. 
Following this initial week the children 
received instruction by the writer according to a 
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carefully prepared activity program involving trips 
to (I) a library, (2) a dry goods store, and (3) a 
post office. Every effort was made to conform to 
the procedures laid down in the literature as 
essential to an activity program. The children were 
led to initiate their own activities, did most of 
their own planning, and, actually were very active in 
all of the school work done during the semester. They 
made a library in the school room; they built and 
operated a dry goods store, and a post office. Drills, 
examinations, oral and written compositions, spelling, 
grammar, reading, arithmetic, drawing,and music were 
organized around the group activities of the children. 
The last week of the semester (June, 1937) 
the children were examined and rated again exactly as 
during the first week of the semester using alternate 
forms of tests wherever possible. All data relative 
to the semester's work were carefully preserved. A 
complete description of the procedures followed is 
given in Appendix "A :' 
The first week of the following semester 
(September, 1937) another group of thirty second 
grade children in the same school was tested and 
rated exactly as were the children in this class the 
first week of the preceding semester. The remainder 
-80-
of the semester was devoted to instruction by 
traditional textbook procedures as outlined in 
Appendix "B" of this thesis. Every effort was made 
to follow the customary formalities of the method. 
The textbooks were followed, page by page, assign-
ments were exactly as prescribed in outlines and 
courses of study. Drills and examinations were as 
formal as was the discipline o The last week of the 
semester (January, 1938) the children were tested 
and rated exactly as at the beginning of the semester 
and as were the children at the close of the previous 
semester who had been taught by the activity program. 
With all data from the two classes of 
second grade children available the writer attempted 
an evaluation or comparison of the two methods of 
instruction. First, data for those children who had 
not been present at least ninety-five per cent of 
the semester and who had not taken all of the tests 
were eliminated. Next, an effort was made at 
securing from the two classes two groups of children 
as comparable in terms of group averages as was 
possible and still keep a large enough number in 
each group that group comparisons would be statistically 
reliable. In doing this a child from the group 
taught through the activity program was paired with a 
child taught by the traditional method on the basis 
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of life, age, intelligence quotient, total and part 
scores on the Metropolitan Achievement Test, The 
Vineland Scale, The Personality Inventory, and the 
various ratings of the teachers, all taken from data 
secured during the first weeks of the instructional 
periods - February, 1937~and September, 1937. Twenty 
such pairings were secured for whom all essential 
data were available. (See Appendix "C") 
Averages, standard deviations, differences 
between averages, and standard deviations of the 
differences between averages were calculated from the 
initial data for these two groups of Children using 
the customary statistical procedures described in 
Chapter IV. It was found that group averages differed 
two or more standard deviations in only four of the 
eighteen measures used, the group taught through the 
activity program being superior on the average to 
those taught by the traditional method in Social 
Maturity and Spelling at the beginning of the ex-
perimental periods. The group taught by the traditional 
method excelled the other group, on the average in 
Reading. Completion and Arithmetic Fundamentals, at the 
beginning of the instructional period. Differences 
between group averages were not statistically 
reliable for any others of the measures used. From 
these findings it was concluded that the two groups 
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of second grade children were reasonably com-
parable, so far as group averages are conce~ned, 
at th~ outset of the instructional periods in those 
factors - age, IntellIgence quotIents, achievement, 
scholarhlp, cooperation, initiative, pupil 
participation, pupIl opinion,and interest, usually 
considered to be related to scholastic success. 
Whatever differences might be found between them, as 
groups, in achievements, skills, attitudes, maturity, 
and adjustments, following widely differing methods 
of instruction should be credited, tentatively at 
least, to differences in instructional methods, was 
the conclusion arrived at. The data for these 
initial testings and ratings are given in full in 
Appendix "e" and group comparisons are su~~rized 
in Table XXX. 
Data secured during the final weeks of 
the semesters were next examIned to determine what 
changes had taken place in these two groups of children 
and how they compared with each other following a 
semester's instruction each by widely different 
methods in the same classroom and under the same 
teacher. 
Group averages, standard deviations, 
standard deviation~ of the means, and differences 
between means, were calculated exactly as for the 
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data from the initial testing and rating prooedures. 
These are given in Table XXXI for the groups as 
units. Complete individual data are given in 
Appendix "C ;' 
Findings: 
1. Both groups made lmprovemen t in 
mastery of subjeot matter, in scholarshiPAand in 
personality oharaoteristics, as rated by teachers 
and by standard rating Bcales o Group I gained 1.0 
grades and Group II gained .4 of a grade as measured 
by the Metropolitan Achievement ~ during the single 
semester of instruction. 
2. The group taught by activity program 
methods (Group I) scored and rated significantly 
higher on the average than did the group taught by 
traditional methods (Group II), on practically all 
aspeots of achievement considered: (1) General 
Achievement as measured by the Metropo11tan Achievement 
~; (2) Reading Complet10n, Paragraph Meaning, 
Vooabulary, Arithmetic Reasoning, Language Usage, 
Spelling, and (probably) Arithmetic Fundamentals as 
measured by the same test; (3) Sooial Maturity as 
measured by the Vineland Scale, and (4) Init1ative, 
Pupil PartiCipation, Pupil Opinion, Interest, and 
Soholarship as judged by teachers' rat1ngs. 
3. Group I scored slightly better 1n 
Adjusted Personalities than did Group II. 
4. The greatest average gains made by 
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the children experiencing the activity program were 
in (1) Scholarship; (2) Pupil Opinion, and (3) 
Initiative; the least gains were made in: (1) Spelling; 
(2) Personality Adjustment, and (3) Cooperat1on. 
5. The children taught by the traditional 
textbook method made their greatest gains in: (1) 
Arithmetic Fundamentals; (2) Paragraph Meaning, and 
(3) Spelling. Their smallest gains were in: (1) Pupil 
Opinion; (2) Interest, and (3) Pupil Participation. 
Conclusions: 
1. The activity program as defined 
in educational literature and interpreted by the 
writer is distinctly superior to the traditional 
textbook method as a means of instructl~children 
at the second grade level with conditions as they were 
in this experiment. 
2. Superiority of the activity 
program as a means of 1nstruction with conditions as 
they were throughout this investigation is most 
marked in scholarship as judged by teachers' ratings. 
3. The activity program was much 
more enjoyable, not only to the children, but to the 
teacher as well, despIte her ten year's teaching 
experience by the traditional textbook method or with 
minor adaptations of it. 
-85-
------------------_ .. _--- --.------ .. 
4. The findings of this investigation 
warrant a careful experimental evaluation of the 
activity program as a means of instruction under 
a wide variety of conditions, with different types 
of children, different teachers, other school 
grades, and other school systems. Not until such 
investigations are made are we justified in saying 
what might be gained by such procedures as opposed 
to other teaching methods, or in concluding what 
aspects of the activity program might justifiably 
be incorporated in a general educational program. 
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APPENDIX A 
UNITS 
The activities of an activity program 
comprise a body otmaterial that trains for 
living. They deal with problems of human welfare 
and attempt to teach ulttmately that society is a 
cooperativ,.l>roposition and that each individual is 
a unit contributing to the whole. The children 
just beginning in school talk about their home~# 
It is where their interests and experiences lie. 
The first grade teacher usually finds that her 
tirst activity unit is the study of the home. Why? 
Because the family group is the first social group 
with which the child has definitely established 
relations and therefore it is the focusing point 
of his relations to the world environment. The 
home is his best known experience and it gives him 
a foundation on which to build larger experiences 
that grow as he grows; it is a channel through 
which his experiences come to him and through which 
he interprets them. These experiences of the first 
grade child fom' a background for future work in 
an activity progr~. 
The home is not an isolated unit 
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complete in itself, but, by virtue of some 
economic arrangement, receives the wherewithal 
necessary to carry on its life from the community. 
Long before the Home Unit has been completed the 
connections have been made between the home and 
various factors in the community which supply the 
home. The more important factors of the community 
should be treated in detail to awaken the child's 
intelligent interest in the life about him, to give 
him an appreciation of the work others do for him, 
and show him how interdependent are the lives of 
people in the community. The child's life is so 
bound up with these various agencies and they are 
so close to his experiences that they form a la~der 
to lead him from the known to the less familiar. 
The community is the first break from 
the small hOme circle to a larger circle that kee~s 
on widening and extending the child's experiences. 
He f1rst sees the community as a whole: then 
gradually he becomes conscious of a particular 
phase here that 1s linked closely with the home, 
which helps to supply protection, pleasure, or 
necessity. Exper1en~es connected with the Home 
Life Unit help the child to interpret the phases 
of the community as he becomes acquainted with 
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them. During this period while the child is in 
the first grade it is likely that he h~s stud~ed 
home life and the oommunity as a whole, but when 
he enters the seoond grade the child has a desire 
to learn about the more specifio phases of the 
community, such as, the library, the dry goods 
store, the post offioe, and the dairy. The child 
is interested in how eaoh of these phases 
operate. 
'!he following pages .describe the 
units carried on in the writer's second grade of 
a public school in Louisville, Kentuoky, during the 
semester of February, 1937. Units were worked out 
by the writer in her own class during the above 
mentioned semester. The units are: I. The Library; 
II. The Dry Goods Store; and III. The post Office. 
UNYT I -
THE LIBRARY 
I. Approach and Procedure: 
!. Approach: This is a description 
of the unit carried out by the second grade of' the 
Longfellow School in Louisville, Kentucky, during 
_~n1lling-
the semester b~February, 1937. The ohildren had 
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been out of school tor one month bec.atA.$rfloOd 
conditions in the city. The teacher had made 
the room as attractive and interesting as she 
could. In a bright corner at the room there was 
an 'attractive book table upon which were arranged 
a number at children's books. One day the teacher 
said, "We have so many books that this table will 
hardly hold tl\em. Where shall we put some of 
them?" 
Immediately the respons~ from one 
child was, "Put them in the book case." 
Another said, "We couldn't get the 
books when we wanted them if we put them in the 
book ease." The only book case this child 
thoughtof was the big cab~net in the room where 
all the supplies are kept. 
Another said, "Couldn't we make some 
book shelves?" 
At this time the teacher asked, 
"Where do people usually go when they wish to 
read?" 
Some one said, "TO the library." The 
children i~ediately wanted to have a librarr 
in the room. 
The next day the teacher opened the 
discussion by reminding the children of their 
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suggestion to build a library. 
"What can you tell about ~e inside 
of a library?" asked the teacher. 
These are some of the things the 
children knew the library had - shelves, tables, 
chairs, books, and magazines. 
At this point the teacher aske~, "If 
we are going to build a library in our room, 
don I t you think it would be a good idea if we 
go to a library and look around first? Then we 
would have a better idea about building ours. 
Let us be sure to look at everything to see what 
we really need to put in our library." 
A child asked, "When can we gO?" 
Tohe teacher replied, "It will be 
necessary to ask the librarian when we can come." 
The children were very $nthusiastic 
about this suggestion and planned a trip to the 
library. The children decided to wrtte a letter 
to the l1brarian. This 1s the letter they wrote. 
Dear Miss ________ : 
Lou1sville, KY., 
Feb. 24, 1937. 
We want to build a 11brary in our room. 
We would like to come to see the library before 





Each child made a copy of the above letter. The 
letter written the best was selected to be sent 
to the librarian. The librarian answered the 
children's letter stating that they could come 
on Tuesday. 
Before the class could go to the 
library there was mudhplanning necessary. Since 
the Highland Branch Library was some distance 
from the school the children asked, "How can we 
go?" 
Someone suggested that the mothers take 
them in cars. The teacher took the names and 
telephone numbers of children whose mothers could 
drive cars. The teacher secured five cars. The 
children whose mothers were driving chose several 
children to ride with them. The children decided 
to ask £bur other children beside themselves. They 
decided this because they realized it was not safe 
to ride in a car that is crowded, also that it was 
a great responsibility to have other children riding 
with the mothers. 
After having all arrangements 
made for the trip, the children talked about 
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how they would act while at the library; all 
agreed that each child must remember to speak 
quietly so that the people who were reading 
would not be disturbed. The children had 
questions for which they wanted to find answers. 
These questions were printed on a chart and hung 
up for the children to read. 
1. Who owns the library? 
2. Where does the library get the books? 
3. Who goes to the library? 
4. How to make book shelves? 
5. What should we put in our library? 
6. How much do books cost? 
7. How long can you keep a book? 
8. How can you renew a book? 
9. What happens if you keep a book over time? 
10. How should you take care 0 f books? 
11. Why should one be quiet in the library? 
12. 'lhat does the librarian do? 
The children intended to ask the 
librarian some of these questions. 
~. The trip to the Librarz: 
The mothers Who were going to drive 
cars came to school at the appointed time. The 
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children went to the oars in small groups, as 
had been planned the day before. They drove to 
the Highland Branoh Library. In the libra:t'y' 
they notioed the arrangement of the furni~, 
that is, the books, the tables, the chairs, the 
card catalog, and the posters. The librarian 
told them about the library. She told them how 
the books have numbers. She told them that each 
book had a house number and that each book lived 
on a special street just as the children did. 
Some books live on Story Street, some on Star 
Street~and some on Game Street. She told them 
how they could take the books out and how long 
they could keep the books out. She Showed them 
how to find books that second graders would 
enjoy. She told them how they must put the 
ntmlber of their cards on the card that is found 
in the baok of the book. She read them two 
stories. Then she let the children look through 
the books on the shelves. The children were 
greatly impressed with the working of the Idbrary. 
When it was time to leave, the children thanked the 
librarian for the lovely visit. They were taken 
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back to school in the cars in which they came. 
After every one had returned the teacher gave 
each child a piece of paper on which the 
children drew something they had seen at the 
library. In Figure I, the pictures and story 
produced by the children setting forth their 
thoughts and ideas received from the trip are 
shown. 
£. Discussion after trip and planning of the 
activities: 
When the children returned from 
their trip they were more enthusiastic than ever 
about building their library. They composed a 
story about their trip which read: 
The Highland Library-
We went to the library this morning. 
The library is a big red and white building. 
We had to walk up many steps. The first 
thing we saw was many books. Miss said, 
"There are 2800 books in the Highland Library." 
She read us two stories. One s tory was a bout· 
"Snippy and Snappy", who were two little mice~ 
The other story was about a dog named MiChael. 
She told us about the cards in the library. We 
told Miss that we were going to build a 




The following day this story 
appeared in printed form on a chart which likewise 
served as incidental reading material for the 
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F1gure I. A grOtlp from lA- 2B Cluee at Longfellow 
School, Lou1R v111e, Ky., ~aklng poeters . 
PIIolo By GEO~GE A. RU ,DE ..... N 
group. This chart can be seen in FigureI. 
The children also discussed the 
things they wished to include in their library. 
They dictated the list to the teacher who wrote 
it on the blackboard and then printed it on a 










Posters for bulletin 
board 
Desk (librarian) 
Waste paper basket 
Calendar 
Pockets for cards 
Erasers 
D. Constructing the library: 
The children discussed the material 
they would need to build book shelves and chairs. 
The list was dictated to the teacher who wrote 
it on the blackboard and then printed it on a 







Cards for catalog and 





In the next group discussion the 
children decided to select committees for each 
phase of work. They realized that every one 
could not paint; so they divided up the work 
between them. The committees were: 
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Committee for shelves. 
Committee for chair •• 
Committee for posters. 
Committee for mending books and 
making cards. 
They decided they needed a chairman 
for each committee. They discussed the qualifi-
cations of a chairman. 
Teacher: "What does the chairman of a 
connnittee do?" 
Ch1ld: "The chairman nIUst know how to 
do almost everything." 
Ch1ld: "The chairman must be kind." 
Child: liThe chairman must have self 
control." 
The committees and chairmen were 
selected by the children. The children were now 
ready to work. 
The following morning the children 
came in bubbling over with interest and entbuai-
asm. They came in the room with hammers, saws, 
nails7 and aprons that they had gotten from home. 
They brought orange crates from the Piggly-Wiggly 
at the corner. They did not wait for an eight-
thirty bell to ring. They began to work 
immediately. For the next week or so the room 
was a busy workshop. The time came to paint the 
book-shelves and chairs - but there was no paint 
in the room. Immediately the children had to 
plan how to get paint and brushea. 
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One child said, "We can get paint and 
brushes at the Five and Ten Cent store." 
The next problem to solve was the amount 
of paint they should buy. After some discussion they 
decided to buy seven cans of enamel and seven brushes. 
That would give each boy who was on the paint committee 
a brush and a can of paint. A little girl reminded us 
that we could buy our file box at the same time. 
The big problem was the question of money. 
'It happened the. t the children bad already thought 
about such emergencies, and had started a penny bank. 
They counted their money in the bank and figured out how 
much the items would cost. The following list was put 
on the blackboard; 




1 package of cards-







After counting their savings they found 
they did not have quite enough money. They decided 
to wait until after lunch to do their shopping. After 
lunch they passed the penny bank to each Child. Their 
amount increased. Then the teacher lent them the rest 
to make up the $1.65. (By the end of the term all the 
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Figure II . A group fro~ the LA - 2B Class making 
c~~lr~ our. of or~nge crates . 
Photo By G[O~GE A. RU:OEMAN 
I 
~ 
money lent by the teacher was repaid.) After the 
shopping trip to the Five and Ten Cent Store every 
one resQ~ed his job and began working very hard to 
finish the furniture and other necessary equipment 
for the library. In Figure II the boys are making 
chairs out of orange crates. The girls are making 
library cards for the children. In Figure III the 
boys are painting the book-shelves and benches for 
the library. The other children in the class were 
making posters and mending books. 
The children selected the part of the 
room most suitable for the library. They took into 
consideration the size of the floor space and where 
they would get the proper lighting. After some 
discussion the majority decided upon the space in 
the front of the room. The Children assembled the 
furniture and arranged it to fit the floor space. 
They lined the book-shelves with colored paper. They 
made their own selection from various colors. Because 
it was spring they selected yellow. This made the 
shelves very bright. They outfitted the librarian's 
desk with a file box, bel1~and pencils. One child 
suggested a calendar. 
little boy said he would bring one on Monday. On 
Monday the little boy brought the calendar and one 
little girl brought a plant. When the spring flowers 
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Figure III. A group of boys from LA-2B Class at 
Longfellow School, Louisville , Ky .,painting 
book-shelves and benc hes for library. 
Photo By G[O~GE A. RU[ OEMAN 
began to bloom the children brought cut flowers to 
make the library more cheerful. 
The next step was to put the books On 
the shelves. The children remembered that certain 
books were on certain shelves at the Highland Branch 
Library. The librarian had told them the books lived 
on certain streets. The children decided to use the 
same idea in classifying their books. They classified 
the books according to Children Street, Story Street, 
Community Street, Animal Street, and Fairy Tale Street. 
All books containing stories a'bout community life were 
placed on the shelf named Community Street. The 
children had over a hundred books to take care of. 
These books came from the Highland Branch Library, 
the Primary SUpervisor's Office at the Board of 
Education; supplementary books supplied by the Board of 
Education, the children's books brought from home, and 
the teacher's own collection. 
The following day the teacher acted as 
librarian and each child selected a book he or she 
wished to take out for a week. Each child had his own 
library card and each book had a card in the back with 
the name of the book and author on it. When a child 
presented the book to the librarian the card in the 
book was taken out and the number of the child's card 
and the date due wer~ritten on the card. This card 
was placed in the file book. Then the date on which 
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the book was due was written on the child's 
library card and slipped in the pocket of the book. 
get a book the first day. A child 
acted as librarian (with a little help from the 
teacher) for the rest of the children. After the 
books werp. out a week the children could renew them 
if they had not finished reading them. If they 
forgot to renew the book they paid a penny fine. 
'Then a child finished reading a book he reported on 
the book to the rest of the class. Some children 
read a story from a book, sone read parts of a story, 
some told a story, and some would have questions 
prepared to ask after reading or telling their story. 
wheth.e,. o'Y' not 
This told the person reporting~ the rest of the 
children in the class were good listeners. A large 
chart was a1eo hung in the room and each book the 
children read was recorded on this chart. In 
Figure IV, the completed library 1s shown. The 
blackboard on the left hand wall shows the large 
chart on which the names of the books were recorded 
that each child had read. This unit functioned 
throughout the semester keeping its interest until 
the end o It served as a help during other units 
when the children needed factual knowledge about the 
dry goods store, post off1ce7or dairy farm. The 
children took care of the books and of the library. 
It was their duty to see that the books were on the 
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Figure IV shows completed libr ary. 





correct shelt. During one of the Safety Council 
Meetings a committee ot two was selected to take 
care ot the library. When the library was completed 
a test ot one hundred questions was given. This test 
is given in full detail later in this discussion. 
The preceding pages have given a detailed 
record of the library unit including the approach and 
procedure of teaching. The following pages give the 
objectives, subject matter, outcomes, tests, and books 
used o 
~ Objectives: 
!. General Objectives - (Teacher's) 
1. To stimulate a greater interest 
in books o 
2. To teach children how to use the 
library properly and 
intelligently. 
3. To provide opportunities for 
self-expression in art.writing. 
prose, poetry, and dramatiza-
tion. 
4. To develop a love for the beautiful 
things in literature and art. 
5. To create an atmosphere in which 
the children will be very happy 
with books and pictures. 
6. To develop attitudes of helpfulness, 
coopera.tion, carefulness, and 
appreCiation ot the work of the 
members of the group. 
7. To place emphasis on the library as 
a source from which books may be 
obtained, for factual material 
as well as enjoyment. 
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8. To teach economic and effective 
habits, and skills in the use 
of books. 
9. To teach a respect for books and 
develop habits of taking care 
of them. 
10. To encourage pupils to bring to class 
books,. magazines?and pictures. 
~. Specific Objectives - (Teacher's) 
1. To give the child the knowledge of 
how to use a book. 
(a) Use the table of contents. 
(b) Be able to recognize a paragraph. 
2. To teach the child how to care for books. 
(See Learn to Study Reader, Book I. 
page 14; ppo 30-31) 
(a) Turn pages carefully. 
(b) Use book marker. 
(c) Mend pages. 
3. To give children an index to the best 
books that may be secured. 
4. To encourage good reading habits. 
(a) "Living in the Content"; emphasis 
always on understanding and 
appreciating what has been read. 
, (b) Reading fluently and rapidly with a 
steady effort to increase the eye 
span. shorten the period. of 
fixation, and insure a rhythmical 
eye movement; rapid recognition. 
(c) Reading with little or no pOinting, 
vocalization, or lip movement. 
(d) Listening courteously and interestedly 
when others are reading. 
(e) Asking questions about parts of the 
content which are not understood. 
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(f) Seeking and giving help when 
needed. 
(g) Handling the book deftly and 
carefully. 
(h) Reading silently and becoming 
familiar with the material 
before reading orally. 
5. To inform the child of the library nearest 
the child's home. 
(a) Highland Branch Library, 1000 
Cherokee Road. 
C. Children's Objectives~ 
1. To visit a library. 
2. To secure a library card. 
3. To get books from the library_ 
(a) To know where to find the different 
types of books, as Fairy Tale., 
and An~nal Stories. 
4. To build a library in the room. 
(a) Have a librarian. 
(b) Borrow books. 
(0) Stamp cards. 
(d)' lvl'ake story and picture books to be 
used in the library. 
5. To play going to the library. 
6. To hear some new stories. 
7. To tell stories they have read to 
classmates, to other classes, or 
at home. 
l!!. Subject Matter: 
The subject matter of an activity 
program is an integrated program - not separate 
subjects. The subject matter of an activity program 
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meets the activity interests of children - subject 
matter which is stimulating and rich in content and 
which identifies the child with social situations. 
This unit on the library embraced many child 
experiences. These experiences brought in a need 
for reading, arithmetic, spelling, language, writing, 
safety, health, nature, art, and industrial art. 
Each of these subjects will be taken up separately. 
!. 
.----.~ .. - -- -
The library - General subject matter 
that was learned about 
the librarI. 
1. How to secure an application card. 
2. How to secure a library card. 
3. How to get a book desired. 
(a) Know the author. 
(b) Look at the numbers on the 
book and shelf. 
(c) Ask the librarian. 
4. How long books should be kept. 
(Understanding of dates on 
the card.) 
5. How to renew books. 
6. Amount of fine if books are overdue. 
7. Care of books. 
8. Necessity of being quiet in the 
library. 
9. Use of tables and chairs in the 
library. 
10. The work of the librarian. 
(a) Receive books and stamp them. 




(c) Stamp outgoing cards. 
(d) Keep order in the library. 
(e) Keep the books stamped to date, and 
filed on the proper shelves. 
(f) Know the authors of the books. 
(g) Tell stories during story hour. 
11. Where do all the books come from? 
(a) Secured by purchase. 
(b) Donated by someone. 
12. Attention to the furniture, pictures,and 
plants. 
~. From the study of the library the children found a 
need for the following activities in the various 
subjects. These activities are listed briefly. 
mOl"" 
In this way they will b~easilT read and under-
stood. 
!. Readins: 
(a) ~ading of the bulletin board. 
1. New pictures with or without 
short story attached. 
2. New pictures with a statement 
about the picture. 
3. Best work or improved work. 
4. Notices for the ensuing day. 
5. Pictures for appreciation and 
original story telling. 
5. The chart giving the record ot 
the books each child had read. 
(b) The children made snec1al library 
books, the content of which was 
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original stories containing the 
work with which they became familIar 
in the Ir study. 
(c) They formulated stories of their trips 
to the lIbrary and the F1 va and Ten 
Cent Store. All stories written by 
the children were printed on a large 
chart and hung in the room for each 
child to see and read. 
(d) The reading of poems and stories by the 
children. 
(e) Reading the inscriptions under the 
pictures drawn and named by the 
children. 
II. Art thmetic: 
(a) Counting b,- Its to 150. 
1. Finding the pages of the story 
to be rea.d. 
2. The number of books on the 
library table. 
3. The number 0 f books to be 
distributed among the children. 
4. The number 0 f chlldren who have 
library cards. 
(b) Addition. 
1. In claSSifying the books for the 
library the children wanted to 
know how many books were in 
each class and then how many 
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books they had in the library. 
They added the number or books 
on Children Street, on Story 
Street, on Community Street, 
Animal Street, and Fairy Tale 
Street. 
20 Children Street 
15 Community Street 
35 Story Street 
15 Animal Street 
1 Fairy Tale Street 
86 Books in the library_ 
2. Adding the number or wild animal 
stories, pet stories, our helper 
stories, holiday stories, 
adventure stories and health 
stories found in one book. 
2 health stories 
4 wild animal stories 
3 our helper storie. 
2 adventure stories 
6 pet stories 
1? stories in the book~ 
3. Adding the money spent to make 
the 1ibra:ry. 
? cans or paInt -
7 paint brushes -
1 package of cards-
1 f11e box -
1 file - -






tor library - $1.65 
(c) Subtraction. 
1. Subtracting the number or pages 
in a book that the child has 
read from the total number of 
pages in the book, to find how 
many more pages he must read in 
order to finish the book. 
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(d) Value of money. 
1. Cost ot a bOok - 10¢; 25¢; SO¢: 
'15¢; $1.00; $1.50, and $2.00. 
Value and use ot the penny bank. 
1. How to spend the money. 
Value of money when going on a shopping 
trip. 
( e ) Though t problems. 
1. John returned two books to the 
library. He borrowed 4 books. 
How many more books did he 
borrow than he returned? 
2. We have 6 pioture books on our 
library table and 9 story bookl. 
HOw many books do we have? 
3. There are 10 stories in the book. 
You have read 6 of them. How 
many more have you to read? 
4. Mary has 2 stacks of library 
cards. There are 10 cards in 
one stac~. and 10 oards in the 
other stack. How many cards 
has Mary? 
5. Tom likes animal stories. Jane 
likes stories about dolla. Tom 
read 5 stories and Jane read '1 
stories. Who read the more 
stories? How many more? 
6. Jane goes to the Five and Ten 
Cent Store to buy a book. She 
has l5¢. The book entitled, 
"What Am I?" costs lO¢. Did 
she have any money lett? BOw 
much? 
'1. If 1 can of paint cost lOt, how 
much will '1 cans ot paint cost? 
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III. -
8. Experience with calendar. Finding 
the date on which a child takes 
a book from the library, then 
determining when the book is due. 
If' a fine of l¢ a day is charged 
f'or overdue books, how much will 
have to be paid if' a book is kept 





date table title poem 
write boc>ks eraser llbrarr 
name read number fix 
color carefUl clean content 
pencil paf's hands step 
white te I . neat dirty 
silence ink turn paper 
quiet tear story pen 
chairs orayon new window 
book shelves fine coat 
interesting pages renew calendar 
librarian enjoy long shelf 
card author care overdue 
Spelling seat-work. 
1. Fill in the blanks with spelling words. 
We went to the 
We saw many ------• 
It wu very • 
The hel~pe~d~u-s~C~h~o~0-8~e-- • 
------_. 
We turned the oare~M~I~y'!"'.-
The shelves are tilied with • ---
2. Divide your paper into two Inch spaces. 
In the f'irst spaoe print A. 
In the second spaoe print B. 
In the third space print c. 
In the four~ space print D. 
Under A write five words which 
begin wi th a. 
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Under B write six words which 
begin with b. 
Under C write ten words which 
begin with c. 
Under D write seven words which 
begin with d. 
This will be the beginning of a 
dictionary_ The same is to be done 
with the remaining letters of the 
alphabet. 
IV. Wri tiIl6 : 
This unit calls for many written lessons 
about suCh topics as: 
(a) Wha t we saw on the way to the 
library. 
(b) The librarian. 
(c) My new book. 
(d) Book reports. 
(e) Invitations to see our new lIbrary 
corner. 
(Written to other classes in the 
school or the librarian at the 
public library.) . 
(f) Writing and applying spelling worda 
in captions and stories. 
(g) Letter to the librarian of the 
public library asking if the 
class can visit the library_ 
Letter to mother asking her 
permission to go to the library_ 
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.. 
Letter to the librarian of the 
public library thanking her for 
letting the class visit the 
library. 
Sample of letters. 
Dear Miss 
Louisville, Kentucky 
February 24, 1937 
------
We would like to build a 
library in our room. We would like to 
come to see the library before we 






February 26, 1937 
May I go to the Highland Library 
on Tuesday with Miss ? Please 
sign yes or no for me. 
!. Languas.e : 
Yours truly, 
Martha. 
(a) Oral language. 
1. Class discussion before the visit 
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to the library. (A list of 
questions was made that the 
class hoped to answer after 
the' trip. These are listed 
under "Written Language.) 
2. Class discussion after visit to 
the library. (Each question waa 
discussed from the chart.) 
3. Planning a Ii bra17 tor the room. 
(Listing the materials needed 
on a chart.) 
4. Reproducing stories read. 
5. Telling original stories. 
S. Reports on books read and Itories 
read. 
(b) Written language. 
1. The following is a list ot questions 
made by the clasl. These questions 
were to be answered through the 
help ot the librarian, and observa-
tion upon the vi si t to the Ii brary. 
Who owns the library? 
Where does the library get the booka? 
Who goes to the library? 
How can the class make a library? 
What should go in the library? 
How much do books cost? 
How long can you keep a book? 
How can you renew a book? 
Wha t happens if you keep a book 
overtime? 
How should one take care of booka? 
Why should one be quiet in the 
library? 
-113-
What does the librarian do? 
How do you know Where to find a 
certaln book? 
BOw do you borrow library books? 
What must you do before you get 
a card? 
2. Library Rules. (Printed on charts) 
How we shall act. 
Ca> Should be quiet. 
(b) Be careful with books. 
(c) Read to yourself. 
(d) Keep chalrs stll1. 
Care of books. 
(a) TUrn pages carefully. 
(b) Keep bOoks clean. 
(c) Keep books on the rlght 
shelf. 
3. Stories written by children. 
Our Trip to the Highland Library. 
We went to the lIbrary this morning. The 
11brary is a blg red building. We had to 
walk up many steps. '!'he first thing we saw. 
was many books. Miss 8aid~ "There are 
2800 books in the Highland Library. She 
read us two stories. One story was about 
"Snippy and Snappy" who were two llttle mice. 
The other story was about a dog named Michael. 
She told us about the cards in the library. 
We told Mlss that we were golng to 
build a library in our room. 
Who Came In? 
"Z Z Z ;"' sm. d the saws. 
"Tap, tap, tap : said the hammers. 
"Splitter, spls.tter ; .... went the brushes. 
"Snip, snip, snip : said the scissors. 
Everyone was working. 
Who do you think came into our room? 
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A man wIth many lIghts and a machine. 
What do you think he did! 
He made the lIghts shine like the sun. 
He made them shine on us. 
Do you know what happened! 
Click, he took our picture. 
The Story of A Book. 
Long, long ago the story book h~ two 
eyes, two ears, two hands and two feet. 
Do you know what it was? 
The story book was a person. 
This person was called a story teller. 
Some years later they made books trom clay. 
They drew pictures on the clay and let It drJ. 
F1nally,they took the stories of the story 
teller and the pictures from the clay and 
put them on paper. 
Now we have many interesting books. 
VI. Health: -
( a ) rostnre. 
1. Dee'rabill ty 01' rr:rrect posture 
while sitting and standing. 
2. Correct reading position with 
reference to light and to distance 
ot book from eyes. (See' Heal. th 
Stories , Book I, by Towse and 
Gray, II How to Take Care 0 r Your 
Eyes' , .... p.41) 
('b) Good Food. References to charac-
teristics of people and things 
in books. 
1. The children in the stories we 
read, eat the food that wlll make 
them. strong. The children reading 
the stories wlll have a desire to 
follow the same example. 
2. Gray Kitten likes milk. 
3. The Three Bears eat porridge; that 
is good for children's breakfast. 
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4. The Indiana eat f"ood they find 
growing in the ground, on trees 
and bushe a. r.Ib.a tis why they 
are strong. 
(c) Cleanliness. 
1. Clean books are the most pleasant 
onea to read. They last the 
longest. Put clean books where 
they wl1l show. Dust the 
library fUrniture. 
2. Hands must be clean when books are 
handled. Do not moisten the 
f"ingers when turning pages. 
(d) Exercise and tresh alr. 
2. 
VII. §afe~: 
The little people in the stories 
llke to run, skip, and jump out of" 
doors. They know the health game. 
When reading find a nice, cool, 
shady place outside and take the 
book there. The air helps to make 
our book more enjoyable. 
(a) Reading and following the rules of the 
"Safety News" bulletin. 
(b) In constructing the library It was urged 
that caret\1.lness is always best when 
handling saws, hammers, nails, and boards. 
Hammers are meafi~to hit nails, not 
fingers. 
(c) Nails are not left sticking in boards, They 
are pulled out and the boards are put 
away where they will not be stumbled over. 
(d) The excursion to the library ~ave a fine 
chance to discuss and play Safety First 
on the Street .;l 
1. Getting in and out of the cars. 
2. Watching traffic lights and obeying 
them. 




(a) Care was taken of goldfish, 
remembering to keep them out of 
the sun, except early in the 
morning. 
(b) Care was taken of plants and 
flowers in the room. 
(0) Stories about the habits of animals. 
(d) Direotions for planting flowers. 
IX. Art: - - (Applied in as practioal a manner a8 
possible; a library should be an attrao-
tive place.) 
(a) Design book covers and book marks. 
(b) Draw pictures of books arranged 
sIngly or In groups. 
(e) Draw pIctures of the library nearest 
the chIld's home. 
(d) Draw pIctures of the library 
vIsIted by the ChIldren. 
(e) Draw a plan of how each child 
would like for the classroom 
lIbrary to look after it Is 
completed. 
(f) Draw pIctures of shelves of books. 
(g) Figure drawing. 
1. A chIld reading alone. 
2. Children reading in a group. 
3. Children at the lIbrary table. 
(h) Illustrate storIes read by the 
ChIldren. 
(1) Make a booklet 0 f their "Trip to the 
LIbrary ; ... or of the things they 
dId while making their library. 
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x. Indus trial Art t 
(a) Construction of a library in the room. 
1. Book shelves made from orange crates. 
2. Chair. and benches made from orange 
crates. 
3. Library cards made from tag board. 
4. Posters for bulletin board. 
5. Board borders. 
6. Book containing storie. and pictures 
about the unit. 
XI. Music: 
..-., ...... 
An interest in animals. birds, children. 
and seasons was deepened as the children 
learned and read more about these subjects. 
The song mater1alwas taken from the second 
grade outline in the Course of Study in 
Music for the Louisville Public Schools. 
xn. Test: --
An objective test of III questions was 
given to the group at the end of six weeks. 
The raliabill ty ot this test using the 
Spearman-Brown COrmula i •• 88 ~.028. Follow-
ing is a copy of the test given. 
Comple ti,.!)p,' 
Directions: Read the sentence and put 
the right word in the blank space. 
Exampl~~: 
ve"!'y' quiet. 
(a> The library should be 
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(b) The Three Bears went for a walk. -
1. The library is a good place to • 
2~"i The library should be • 
3. Sometimes you can hear at the libr8.l7. 
4. You must have a to get a book from 
the library. 
5. You may keep your book for _____ weeks. 
6. The library has many tables and _________ • 
'7. You may your book if you have no+. 
fin1shed reading it in two week~. 
8. You should turn the pages of a book • 
9. To find a s tory in a book you should use 
the of • 
10. The person who takes care of the library is 
called a • 
11. If you want a certain book you must know 
the __ of the book and the ____ • 
12. If a book 1s overdue you must pay a _______ • 
13. You should keep library books ______ • 
14. We get from the library. 
15. Little went to see her 
graii"diiiOther. 
16. The little old baked a Gingerbread Boy. 
1'7. The ____ ate the Gingerbread Boy. 
18. visited the home of -the Three Bears. ------
19. Baby Chair was broken when he came home. -----
20. The _______ helps you choose good books. 
21. The shelves at the library are filled with 
many good • 
22. An writes books. ----
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Word Recognitionf 
Directions: Draw a line under every word that 
means only one. 




1. bird - trogs - bears - desk - sky 
2. cooks - librar,r - dog - cats - bears 
3. chairs - table - store - boy - boats 
4. stories - story - word - words - toy 
5. child - wolt - bears - pony - horsea 
6. chair - shelt - girl - boys - worda 
dogs 
chicken 
7. children - house - tlower - books - cat 
8. librarian - card - shelves - dogs - car 
9. mouse - mice - elephant - camels - book 
10. desk - girla - floors - pages - page 
True or False: 
lD1rections: Read the sentence; it it is right; 
write yes by the number; if the sentence is wrong, 
write no by the number. 
Examp!e: No.1. Boys can bark. 
Yes. 2. Girls can sing. 
1. Little Boy Blue went up the hill. 
2. !he library is a place to read. 
3. Anyone may take a book trom the library it 
he has a card. 
4. Only people who have a card may read books 
in the library. 
5. The library 1s open only on Sunday. 
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6. You may keep any book for three weeks. 
7. Goldilocks visited the home of the Three Bears. 
8. The Gingerbread Boy ran away from the little 
old woman and the little old man. 
9. To find a certain book you must know the 
page number. 
10.· Always turn the pages of a book carefully. 
11. The library is a place to talk. 
12. An author writes letters. 
13. To find a certain story you should use the 
table of contents. 
14. A book may be taken from the library for 
two weeks. 
15. Books cannot be renewed. 
16. The person who is in charge of the library 
is called the librarian. 
17. Goldilocks broke rather Bear's bed when she 
tried it out. 
18. Goldilocks broke nother Bear's chair when 
she sat in it. 
19. \Vhen you are in the library you should be 
very quiet. 
20. To take a book from the library you must 
have a card. 
21. You may renew your books over the telephone, 
if you oan give the librarian t:he number 
name 0 f your book. 
22. You may buy books at the library. 
23. Very few people go to the library. 
24. The library has only story books. 




Direct ions: Cross out the word that does 
not belong in the line. 
ExamE1es: pretty ugly wa}~-
run ;ltlftP- walk 
1. happy new unhappy 
2. cold warm hot 
3. come run walk 
40 bird wet dry 
5. dirty books clean 
6. glad sad glove 
7. boy house girl 
B. light lamp dark 
9. black blue white 
10. night went day 
11. up down run 
12. come white go 
13. arm new old 
14. left hand right 
15. came back front 
16. hot love hate 
17. right wrong see 
18. from under over 
19. late some early 
20. far near box 
21. for few many 












Db-ections: If these words are 
S on the dotted l1ne; if they are 
D on the dotted line. 
ExamE1e: bird 
____ S _____ 
bird 
see 
____ 12 _____ 
saw 
1. run --------- run 16. 
2. fly --------- flies 17. 
3. come --- .. ---- Came 18. 
4. for -------- for 19. 
5. wait -------- wait 20. 
6. want ------- went 21. 
7. tries ----_ .. tries 22. 
8. bird ------- cat 23. 
9. walk -----.... walk 24. 
10. seen ---- ..... - seem 25. 
11. day ------- days 26. 
12. many -.------- man 27. 
13. from -----.- from 28. 
14. near ------- near 29. 






the same put an 
different put a 




early ----- early 
bad ---- .... bad 
see ------- see 
were ------ where 
am ------- am 
saw .. _----- saw 
can ----~-- and 
book ------ page 
books -- .... - books 
went ----- go 
page ------ page 
Matching: 
Directions: Draw a line from the picture to 
the right word. 
Example: 
-
~ • - -
12 
.. -,,, -- ' .-
_r~'" ... -- • 
.. .. "'" - -~ 
- --
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g cab- +~ 
bread" 
book 













Key for questions on the Library 
Com~letion Word Reco~ition True or False 
1. read 1. bird,desk,sky 1. No 
2. quiet 2. library, dog 2. Yes 
3. stories 3. table,store,boy 3. Yes 
4. card 4. story ,word, toy 4. No 
5. two 5. chi1d,wolf ,pony 5. No 
6. chairs 6. chair,shelf,girl 6. No 
7. renew 7. house,flower,cat 7. Yes 
8. carefully 8. librarian,card,car 8. Yell 
9. table ,content 9. mouse ,elephant, book 9. No 
10. librarian 10. desk, chair ,page 10. Yea 
11. name, author 11. No 
12. fine 12. No 
13. clean 13. Yes 
14. books 14. Yea 
15. Red Riding Hood 15. No 
16. woman 16. Yes 
17. wolf 17. No 
18. Goldilocks 18. No 
19. bear 19. Yes 
20. librarian 20. Yes 
21. books 21. Yes 






Opposites Word Recosnlt1on 
S - same 
Matching 
D - Different 
10 new 1. S bread 
2. warm 2. D book 
3. bird 3. D store 
4. come 4. D finger 
5. book 5. 8 eleven 
6. glove 6. D clock 
7. house 7. S door 
8. lamp 8. D hundred 
9. blue 9. D knife 
10. went 10. D card 
110 run 11. D twelve 
12. white 12. D pencil 
13. arm 13. S 
14. band 14. 8 
15. came 15. S 
16. hat 16. S 
17. see 17. S 
18. from 18. D 
19. some 19. D 
20. box 20. S 
21. for 21. S 
22. saw 22. S 
23. by 23. D 
24. go 24. S 







XIII. OUtcomes: These were observed by the writer -
during this unit. 
<a} An interest in reading was stimulated in 
children who had lacked a desire to read. 
(b) Children who had already had interest 
stimulated were provided with much material to read. 
(c) The teacher had an opportunity to note 
the progress which the children were making in 
reading by watching their behavior in the library, 
and was able to determine which books the children 
llkedto read. She was able to determine which 
children read for pleasure and which ones read only 
involuntarily. 
(d) There was a greater skill in reading and 
increased knowledge a~ a result of much reading. 
(e) There was a development of creative 
ability in writing prose and poetry. 
(f) Habits of courtesy and consideration for 
others in being quiet in the library were established. 
(g) Children learned how to use the books 
efficiently. 
(h) Children learned the proper treatment 
of books. 
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(i) They learned how to obtain books from 
and return books to the library. 
(j) A desire to own more books was aroused. 
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Pet Pony 
Jack and Susan Stories 
The Elson Readers 
Primer 
The Elson Readers 
First Reader 
The ABC Book 
Adventures of Sonny 
Bear 
Doings of Little Bear 
Around t he Year 
Friendly Stories 
Make and Make Believe 
Peter and Peggy 
Billy and Frisky Play 
House 
At Work In the Woods 
Charlie and His Kitten 
Topsy 
Charlie and His Puppy 
Bingo 
About Harriett 
In Animal Land 
The Fun Book 
In Rabbitville 
Ned and Nan in Holland 
The Little Lost Pigs 
PranCing Pet 
Sunny Bunny 
The Tale of Peter 
Rabbit 
I Go A-Traveling; I 
Live in a City 
Workers, 
UNIT II --
THE DRY GOODS STORE --
I. APPROACH AND PROCEDURE: 
A. Approach: During the month of March the 
children began wearing new spring clothes. There 
were many comments on the new clothes regarding the 
material and patterns. On March 18, 1937~the teacher 
had a language lesson based on the changing of seasons 
and what takes place. 
Teacher: "What month is this?" 
Child: "The month of March." 
Teacher: "What does the month of March make you 
think on" 
Child: "Easter." 
Child: "Kites and wind." 
Child: "New spring dresses." 
Teacher: "What season of the year is it?" 
Child: " Spring. " 
Teacher: "What happens in the spring?" 
Child: "B1rds build new nest." 
Ch1ld: "The trees begin to put on new green 
dresses." 
Ch1ld: "People get ready for spr1ng, too." 
Teacher: "Yes, everybody must prepare for spring. 
Everybody changes from heavy clothing to 
light clothing. L1ttle boys and girls 
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need someone to help them get ready, don't they? 
Mother usually helps them. Could you tell me how 
mother helps you to get ready for spring?" 
Child: "She makes us new clothes." 
Child: "She buys us new spring hats and coats." 
Child: "Mother buys us new shoes." 
Teaoher:"Where does mother get these things?" 
Child: "She buys them at the store." 
Teaoher:"What kind of storeY" 
Child: "Kaufmal:B " 
Child: "Stewarts. " 
Child: "My mother buys my clothes at B~lfs." 
Child: "My mother makes most of my clothes." 
Teacher:"What kind Of store is Kaufmans and the 
other stores you mentioned?" 
Child: "Department Stores." 
Some time was spent discussing the various 
departments in the store. Several children told of 
their experiences while at a department store. One 
child expressed his desire ot wanting to go to a 
department store. Another said that we had a Dry 
Goods Store on Bardstown Road. (This store is just a 
block from the school building.) Another Child 
suggested we visit the store on Bardstown Road, and 
then, if later we still wanted to go downtown we could. 
The following day the class talked about 
going to the Dry Goods Store. They discussed the things 
".131-
they would look for while they were there. One 
child suggested that a ~ist be made as to the 
things they really wanted to know about a Dry Goods 
store. ~ese questions were asked by the children, 
printed on a chart by the teacher~and hung up for 
the children to read. 
What we want to know. 
1. Wlla t doe s a Dry' Goods Store have? 
2. How does one measure materials? 
3. How many inches are in a yard? 
4. How many inches are in 1/2 yard? 
5. What kind of material do you find in 
a Dry Goods Store? 
6. What are spring dresses made of? 
7. What are shoes made of? 
8. Are all shoes made alike? Why not? 
9. Where does the material for our dresses, 
coats,and Shoes come from? 
10. Are all dresses made alike? Why not? 
l!. The Trip to the Dry Goods Store; 
Since the store was just a block from school 
there was no transportation to be taken care of. The 
teacher and children walked to the Crosby Dry Goods 
Store on Bardstown Road. In the store the children 
noticed the arrangement of the Shelves, the different 
kinds of material,and the many different articles 
that are in a Dry Goods Store. The children asked the 
-132-
saleslady several questions that they had jotted 
down before coming to the store. They asked how the 
material was measured and what some of the prices 
were. When the Children had finished looking through 
the store the group walked back to school. After 
they returned the teacher gave the children an 
opportunity to express in picture the things they 
had seen. 
c. Discussion after Trip and Planning of the 
Aotivities: ... -
After the visit to the Dry Goods Store the 
children were quite enthusiastic about the operating 
of a store. They were anxious to know the source of 
the various materials. First, the children wrote a 
short story about their trip. The story they com-
posed read as follows: 
!!!!.::. Trip 
We went to the Dry Goods Store. 
We saw Bome material. 
It was d1fferent colors. 
Some was pink. 
Some was 0 range. 
Some was green. 
Some had flowers and dots. 
Some had Checks and stripes. 
Most of the material was cotton. 
The following day this story appeared in 
printed form on a chart which likewise served as 
incidental reading material for the group. 
The majority of material was ootton at the 
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Crosby Dry GoodS Store. One child asked where the 
cotton came from. The teacher let the children tell 
what they .knew about cotton. Some o~ them m~ew that 
cott~n came f'rom a plant but did not kno~' how it 
became a pieee of material. There wa~ a book in the 
library ent! tled, Around abgut XWA., by Smith, which 
contained a story about cotton. The teacher referred 
the children to this book. Several children found 
the story, and one child asked if he could take the 
book home and practice reading the story so he could 
read it to the class the next day. The following day 
he read the story to the class. After some dis-
cussion about the source of cotton they wrote their 
own story. It read as tollows: 
THE SOUTHERN SNOW ...-. ....... --
Cotton grows trom a seed. 
It grow. in the south. 
You plant the seed in the ground. 
The seelmust have rain and sunshine. 
A bush come sup. 
Then it has a bud on it. 
Soon the bud pops open. 
And out pops the white cotton. 
A discussion of the source of other 
materials such as silk and linen for our dresses, wool 
for our coats.1and leather for our shoes took place. 
The children brought in samples of various kinds of 
material. These were mounted on a chart and labeled. 
The children were "material conscious ."''' They noticed 
each others clothes and named the different kinds 
of material in each. 
After several lessons in telling how 
.f 
the store was operated and/,what it consisted, one 
child suggested that the class try to build a store 
and operate it. The teacher told the children to 
think about this suggestion. The children thought 
about it and brought their suggestions the follow-
ing day. 
E. Constructing the Dry Goods Store: 
The children discussed the things they 
wished to include in their store. T-hey dictated the 
list to the' teacher who wrote it on the blackboard 
















needles and thread 
The next problem which came up for dis-
cussion was the material they would need to build their 
store. This list was dictated to the teacher who wrote 
it on the blackboard and then printed it on a chart. 










In the next group discussion the ohildren 
seleoted co~ttees for eaoh phase of work. The 
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commi ttees were: 
Co~ttee tor building the shelves for the store. 
Committee tor making material. 
Committee for making gloves. 
Committee for making handkerchiefs. 
Committee for making purses. 
Committee for making socks. 
Committee for making ties. 
There were tive children on each committee. 
Each committee chose a ehairman. The chairman on the 
Store Comm.1 ttee asked if the other children would t17 
to bring some orange orates. He told them that his 
comm1 ttee would need about ten orange crates. Each. 
member of the class cooperated wi th him and did hiS 
part. 
The following morning the children came to 
sChool with orange crates they had gotten from the 
Piggly Wiggly at the corner. The Store Committee 
immediately arranged the crates so that they would 
form a counter and shelves. They painted these crates 
with green calimo. While tbiscommittee was working 
on the store the other committees were making material, 
gloves, socks, aprons, ties, handkerchiefs, and purses. 
These articles were made tram paper. Figure V reveals 
the various articles the children made for the store. 
After the store was completed the children had 
interesting experiences buying and selling the things 

















board. Their money consisted of half-dollars, 
quarters, dimes, nickels~and pennies. One day one 
of the children asked if they could have real things 
in their store. Another Child remembered that they 
had been saving their pennies, so he suggested they 
bUy some real material at the Dry Goods Store on 
Bardstown Road. The children counted their pennies. 
They had saved $2.05. They t00k their money and 
walked to the Dry Goods Store and bought some 
material. After looking at the material they decided 
to buy seve~ yards of cotton at fifteen cents a yard. 
They bought two yards 0 f green, two yards of blue;, 
and three yards of pink. Then they bought two yards 
of green oilcloth and t.o yards of blue oilcloth at 
twenty-five cents a yard. The saleslady had two 
empty bolt~so she gave them to the children. When 
the ohildren returned to the sohool they put the 
material on the bolts just as it was done at the 
real store. They rolled the oilcloth so it would not 
c~ack. They priced their material the same as the 
real store. They had no way of measuring their 
~aterial~so they made a yard stick out of cardboard 
and tacked ittn the counter. '!he next day each child 
played clerk and sold some material, and each child 
was a customer and bought some material. Each child 
bought one half yard of material. The boys bought 
oilcloth and the girls bought the cotton material. 
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The children used their play money. They had to 
to make correct change. '!he teacher stood near and 
acted as a guide when the children came to a 
combination they did not know in making change. A 
notation was made regarding these combinations and 
at another period the teacher taught the combinations 
that were mi.sed while playing store. This unit 
provided a wealth ot arithmetic material tor these 
children. EaCh child made an apron trom his material. 
In Figure VI one oan see a group ot children ve'f!1 
busily sewing on their aprons. There was some 
oilcloth lettisQ the Children made ooin purses. When 
they had tinished they decided to give them to their 
mothers for Easter. At the close of this unit a test 
of one hundred questions was given. This test is 
given in full later in this discussion. 
n. OBJECTIVES: ---. . 
A. - General Objectives: 
1. To stimulate a greater interest in the 
community in which the child lives. 
2. To develop in the child an appreciation 
tor the work that is necessary betore 
he can have the clothes he wears. 
3. To provide opportunities for selt-expression 
in art and writing. 
4. To develop attitudes of helptulness, 
cooperation, caretulness, and 
apprecia tion 0 f the work of the members 
of the group. 
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Figure VI. A group of children from lA-28 Class. 
at Longfellow School. Louisville. Ky •• 
sewing on their aprons. 
I'l1010 By G[O~GE A. RU[oEMAN 
--
B. -
5. TO provide opportunities for number 
work through real life situations. 
Children's objectives: 
1. To visit a Dry Goods store. 
2. To build a s tore in the room. 
3. To make things for the store. 
4. To play store: 
(a) buying .. 
(b) selling. 
5. To make an Easter present for l1other. 
II I. SUBJE CT MATTER: -
The experiences embraced in the study of the 
Dry Goods Store brought in a need for reading, 
arithmetio, spelling, language, writing, safety, art, 
industrial art, and health. 
! .. Reading: 
1. Reading of the bulletin board. 
(a) Notices for the ensuing day. 
(b) Best work or improved work. 
(c) Pictures with a statement about 
the pictures. 
2. The ohi1dren formulated stories of their 
trip to the Dry Goods Store and about 
some of the articles made for the store. 
All stories composed by the children were 
printed on a large chart and hung in the 
room for each child to see and read. 
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3. Reading the stories in books about 
cotton, woo1,and leather. 
B. Aritbnetic: -
1. Counting. 
<a> The number of different articles 
in the store. 
(b) The number of like articles in the 
store. 
(c) The money in the cash register that 
was taken in when playing store. 
Cd) Each child counting his own money. 
(e) '!'he money in the children t s penny 
bank. 
2. Add! tion. 
3. 
Ca> Finding the amount of the bill when 
children bought more than one 
article. 
Examples: Tie 25~ Socks 
Handker-
20¢ 
Apron 1st - chiefs lOst. 
40': 25': Total Purse -
Total 55': 
Subtraction. 
(a) Finding out the amount of money the -
child had left after going shopping. 
Example: 25¢ Amount the child had 
when going to the store 
15': spent -
10': left 
(b> Taking inventory of stock each day. 
Example: 20 ties on she1t 
10 ties sold 
10 ties lett 
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4. Measuring. 
(a) Measuring the material that was 
bought and sold in the play store .. 
using the measurements 0 f one yard 
and one half yard. 
(b) Use of yard stick. 
5. Value of money. 
(a) Coat of material and articles in the 
Dry Goods Store: 15¢: 25¢; lO¢; 
and 40¢. 
(b) Value and use of penny bank. 
1. How to spend the money. 
6. Thought problems. 
(a) If one yard of material cost 20¢,what 
will 1/2 yard of material cost? 
(b) If you bUy one tie for 25¢, what will 
you pay for 2 ties? 
(e) One yard of material costs 15¢. How 
much will you pay for 3 yards? 
(d) How much money will you spend if you 
buy one apron for l5¢: two handker-
Chiefs for lO¢)and a purse for 20¢? 
(e) Jane bought an apron for 25¢; Sally 
bought a purse for 20¢. How much 
did the two girls spend together? 
.Q.. Spelli!lS: 

































2. Spelling seatwork. 
(a) Can you _ck out the little words in 










(b) Fill in the blanks w1th spell1ng words. 
1. We went to the • 
2. '!bey sell yards and yards of • 
3. You ne ed when you go to the 
Dry GoOQS Store. 
4. The material 1s wrapped on • 
5. The oil-cloth is so it w111 
no t crack. -----
D. Wri till§: 
E. -
This unit calls for several wr1ting lessons 
about such topics as: 
1. What we saw at the Dry Goods Store. 
2. Writing pr1ce tags for the articles 
in the store. 
3. Writing a '1st of th1ngs 1n the store, 
and mak1ng an inventory of the st~~ • 
.4. Wr1 tin:s p,.r~d applying spelling words 
ire capt10ns and stor1e8. 
Lan~age: 
1. Oral language. 
<a> Class d1scuss10n before the vis1t 
to the Dry Goods Store. Children 
made a list of questions they 
wished. to find the answers to. 
(b) Class discussions after vis1t to 
the Dry Goods Store. 




Cd) Composing stories about the triP. 
their gloves,and pocket-books. 
2. Wri tten Language. 
Ca> The following 1s a list of 
questions made by the class. 
These questions were answered 
through the help of the teacher 
and stories found in books. 
1. What does a Dry Goods Store have? 
2. How do you measure the material? 
3. How many inches in a yard? 
4. How many inches in one half yard? 
5. What kind of material does the 
Dry Goods Store have? 
6. What are spring dresses made of? 
7. What are coats made of? 
8. What are shoes made ot? 
9. Where does cotton, wool,and 
leather come trom? 
10. Are all dresses made alike? 
Why not? 
(b) Stories composed by the children 
written by them and put into 
booklets. 
OUR TRIP 
We went to the Dry Goods Store. 
We saw some material. 
It was different colors. 
Some was pink. 
Some was orange. 
Some was green. 
Some had flowers and dots. 
Some had checks and stripes. 
Vost ot the mater1al was cotton. 
TEE SOUTHERI{ SNOW ----.. ---
Cotton grows trom a seed. 
It grows in the south. 
You plant the seed in the ground. 
The seed must have rain and sunshine. 
A bush comes up. 
Soon the bud pops open. 
And out pops the white cotton. 
OUR GLOVES ---
We made gloves this morning. 
We made them for our store. 
We had to trace our hands on the paper. 
We had to make four gloves. 
We pasted the two right gloves together. 
We pasted the two left gloves together. 
Then we colored the gloves. 
We had fun making the gloves. 
The children who finished first made 
pocket-books • 
.Q!lli ... ! . ... OC_KE .......... T_-.... BOO.;...;.....KS .. 
Yesterday we made pocket-books. 
We made them for mother for Easter. 
We made them out of oilcloth. 
We had to sew them, too. 
Tom said, "I had more fun making my 
pocket-book." 
We hope mother will be happy. 
F. Health: 
1. Posture. 
(a) Desirability of correct posture while 
sitting and standing. 
2. Dress carefUlly tor the weather when going 
on shopping trips. 
3. Cleanliness in the children's store. 
2- ~atety: 
1. In constructing the Dry Goods Store it was 
urged that carefulness is always best when handling 
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saws, hsmmers~ nails"and boards. 
2. Nails are not left lying around on the 
floor. Nails are not left sticking in boards. 
They are pulled out and put away. The boards are 
put away where they will not be stumbled over~ 
3. Safety on street when going on trip. 
H. Art: -
Applied in as practical a manner as possible. 
1. Draw pictures of What children saw on 
their trip. 
2. Make all-over designs for materials. Some 
~ ..y of the designs were: 
J,Clt..Q,) ~ W.) , .. I' -I' · ') t:=JJl t=J IJ t::J } 
XQ,~~~' 
• __ I \' I l. "') 0·" 0 .. · <:) 
.-.-~ 
3. Designs used for decorating dresses. 
~~~~~~J ~J ~J 
~~~,~.II' 
I. Industrial Art: I -
1. Constructing a Dry Goods Store in the room. 
(a) Shelves. 
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(b) Show windows for store. 







2. Book containing stories, pictures,and 
charts about the unit. 
3. Doll books containing a doll and a 
complete wardrobe for it. 
3. Music: -
The song material was taken from the lecond 
grade outline in the Course of Study in Music for 
the Louisville Public Schools. 
K. Test: - -
An objective test of 100 questions was given 
to the group at the end of six weeks. The re-
liability of this test by the Spearman-Brown 
IFo;t"l!lUl.! is .91!. e02l. Following is a copy 
of the test given. 
Completion: Directions:- Fill the blanks 
with the correct word. 
Example: Two yards and three yards are !!!! ~~~~. 
1. 
2. 
You can buy material at the • 
To buy anything at the Dry Goods mre-
you must have • 
You measure mater~Vffth a 
~="'!I' ----. There are inches in one yara. 
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5. A Dry Goods Store has many _________ • 
6. It one yard of material cost 15 cents, two 
yards will cost cents. 
7. There are inches in a half of yard. ---
8. If you buy an apron for 20 cents you will get 
cents trom 25 cents. ---
Some spring dresses are made trom • 
10. Some spring dItesses are made from • 
11. Shoes are made from • 
12. Coats are made f'rom • 
13. Wool comes from the • 
14. Cotton comes .from a • -
15. You. c an buy things at the Dry Goods Store. 
YES OR NO: ---
Directions: Write yes or no by each sentence. 
If the sentence is correct, write yes. If it is 
not correct, write no. 
Birds can hop. No. -
1. You can buy books at the Dry Goods Store. 
2. It you pay 15 cents for a yard of material 
you will get 20 cents back from 25 cents. 
3. You can buy handkerchiefs at the Dry Goods Store. 
4. Shoes are made of cotton. 
5. You can buy aprons, ribbons,and socks at the 
Dry Goods Store. 
6. Cotton comes from a seed. 
7. If you pay 8 cents for one half yard ot 
material you will get 2 cents from a dime. 
8. You need money when you go to the Dry Goods 
Store. 
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9. There are 36 inches in one half yard. 
10. Wool grows on a tree. 
11. The Dry Goods Store sells bread. 
12. The Dry Goods Store has many show cases. 
13. The Dry Goods Store has a yard stick to measure 
material. 
14. You can buy gloves and pocket-books at the Dry' 
Goods Store. 
15. Two yards and f1. ve yards are eight yards. 
16. FOur aprons and six aprons are ten aprons. 
1'7. Two gloves make one pair of gloves. 
18. You usually buy one sock at a time. 
19. You buy material by the foot. 
20. ShO.8S are made from wool and leather. 
21. Six handkerchiefs and five handkerchiefs are 
eleven handkerchie,ts. 
22. Five aprons and four aprons are nine aprons. 
23. It one yard of material cost 15 cents, two 
yards will cost 25 cents. 
24. Three ap.rons and two socks are tive aprons. 
25. At the Dry Goods Store you can buy oilcloth. 
26. All material is the same colo~. 
2'7. You can buy ties of all colors. 
28. All material 1s made of cotton. 
29. Some material is made of wool. 





Directions: Draw a ring around the 
right answer. 
Example: Dogs can (hop, ~~) sing, dance.) 
1. At the Dry Goods Store you can buy (bread, 
dogs, material, glasses, pencils.) 
2. Six yards and seven yards are (13,15,9,6,12). 
3. The Dry Goods Store is a (library,store,sChool; 
house, book). 
4. Dresses are made of (leather,glass, cotton, 
flowers, wood). 
5. FOur aprons and eight aprons are (9,13,16,13,15). 
6. There are (23,18,25,30,36) inches in one yard. 
7. If you have 15 cents and spend 8 cents for some 
material you will have (6,7,10,5,8) cents 
lett. 
8.If you have 18 cents and spend 15 cents for an 
apron you will have (7,1,3,10,6) cents 
left. 
9. There are (30,18,16,36,25) inches in one 
half yard. 
10. Shoes are made of (cotton, silk, leather, 
glass, wool). 
11. Coats are usually made of (silk, wool, wood, 
glass, flowers). 
12. If you have 10 cents and spend 5 cents for 
some ribbon you will have (6,16~9,7,5) 
cents left. 
13. At the Dry Goods Store you can buy (aprons, 
books, bread, apples,' lettuce). 
14. At the Dry Goods Store you can bur (carrots, 
rabbits, socks, milk, cakes)~ 













At the Dry Goods Store you oan buy (gloves, 
apples, o andy, nails, oars). 
The Dry Goods Store has mal11 (books, ohairs, 
shelves, tables, olooks). 
Three aprons and four aprons are (6,9,7, 
8,5). 
Five pair of gloves and four pair of gloves 
are (6,10,9,7,8) pair of gloves. 
Six oents and five oents are (12,13,9,11,10). 
Wool oomes from the (sheep,dog,cat,rabbit, 
cow). 
Cotton comes from a (bu1b,seed,cow, sheep, 
acorn). 
If you have 15 cents and spend 10 oents you will 
have (6,5,7,8,9) cent lert. 
If you have 16 cents and you spend 8 cents you 
will have (9,6,4,7,8) cent. lett. 
Seven ties and tive ties are (10,11,9;12,14). 
You buy ties at the (Grocery, Bakers, Dry Goods 
Store, Post Otfice, Library). 
You buy shoes at the (Grocery, Shoe Store, 
Bakery, Library, School). 
You buy aprons at the (Bakery, Grocery Drug 
Store,Dry Goods Store, Post Offioe~. 
Six yards of ribbon and three yards of ribbon 
are (5,7,9,11,2) yards of ribbon. 
Nine ties and two ties are (11,13,15,9,17) 
ties. 
Matching: 
Matoh the things in the first oolumn with 
the things in the second column. 
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a. Ties 1. Sheep 
b. 9+7= 2. Grooery Store -
o. Dresses ~. 16 
d. Aprons 4. Poe t Offioe -
e. Wool 5. Shoe Store -
f. Milk 6. 12 
g. Ribbons 7. Bakery -
h. Cotton 8. 14 
i. Sooks 9. Cat 
j. Gloves 10. 3 -
k. Books 11. Seed -
1. Materials 12. Dry Goods Store 
m. Handkerohiefs 13. Library -
n. Bread 14. Cow 
o. Carrots 15. 2 
p. - Letters 16. House 





v. 7 - 4= 
w. Cakes 
x. 9+3= -
y. - Suspenders 
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Key for Questions on the Dry Goods Store 
ComE1etion Yes or No 
1. Dry Godds Store 1. No 16. Yes 
2. Mone.,. 2. No 1'7. Yes 
3. Yard stick 3. Yes 18. No 
4. 36 4. No 19. No 
5. Shelves 5. Yes 20. No 
6. 30 6. Yes 21. Yes 
7. 18 7. Yes 22. Yes 
8. 5 8. Yes 23. No 
9. Cotton 9. No 24. No 
10. Linen 10. No 25. Yes 
11. Leather ·11. No 26. No 
12. Wool 12. Yes 27. Yes 
13. Sheep 13. Yes 28. No 
14. Seed 14. Yes 29. yes 
15. Many 15. No 30. No 
Mu1 t iEle Cho!.c,! Match1~ 
1. Material 16. gloves a. 12 n. 2 
2. 13 17. shelves b. 3 o. 2 
3. store 18. '7 e. 12 p. 4 
4. cotton 19. 9 d. 12 ,. 15 
5. 12 20. 11 e. 1 r. 5 
6. 36 21. sheep f. 14 s. 8 
'7. '7 22. seed g. 12 t. 4 
8. 3 23. 5 h. 11 u. 7 
9. IS 24. 8 1. 12 v. 10 
10. leather 25. 12 j. 12 w. 7 
11. wool 26. Dry Goods k. 13 x. 6 
Store 1. 12 ,.. 12 
12. 5 27. Dry Goods m. 12 
Store 
13. aprons 28. Dry Goods 
Store 
14. socks 29. 9 
15. 16 30. 11 
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IV. OUTCOME OF THE UNIT: -
The following list represents specific in-
formation and ideas which the children learned from 
the Dry' Goods Store unit as observed by the writer: 
1. What can be bought at the Dry Goods Store. 
2. Where some of the materials come from. 
3. That the courteous attitude of the Dry 
Goods Store keeper and his helpers 
toward the public contribute to his 
success. 
4. That customers must be courteous if they 
expect courtesy. 
5. The necessity of attractively arranged 
goods. 
6. An idea of measure, as: yard, dozen, 
pair, inch (inches). 
7. Civic values: 
Clerk greet customer. 
CUstomers greet clerk. 





An important outoom.a of the Dry floods Store 
unit l1es i.n the ful'theri.ng of interests and skills in 
other sUbjeots. They are: 
1. Inte~est in number work aroused by 
marking goods,and buying,and selling. 
2. Improved oral oomposition beoause of keen 
interest in telling what they saw and 
what they knew about the Dry Goods 
Store and their oonstI"U.otion of it. 
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3. Inte~est in reading stimulated by 
oharts whioh they oomposed about 
the store, also by piotures on 
bulletin board with sentenoes 
underneath them, and the reading 
ot labels in the store. 
4. An interest in entire community 
awakened beoause ot colleoting 
material for the store. 
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!_ Approach and Procedure: 
A_ A:2l?roach: 
The librarian of the Highland Branch 
Library visited the children's library in their 
room. She had remarked that when the children 
finished their library she would like to visit them. 
When it was completed the children wrote a letter 
inviting the librarian to visit them. When she came 
they told her about their library and read some 
stories to her. One child read some riddles from a 
book entitled, What Am L. The librarian said that 
she did not have that book in the library and would 
like to have one on the shelves of the library ot 
which she is librarian. The teacher took this 
opportunity to introduce the Post Office Unit. 
Teacher: 9What did the librarian say she ., 
would like to have? 
1st Child: ~A riddle b~ok.~ 
2nd Child: "What Am L , was the name of it.'" 
3rd Child: ~I wish we could send her one: 





~We could take it to her.,1 
~Oh, let's mail it.~ 
From this conversation a discussion arose 
as to What must be done in order to mail a paokage. 
Facts gained from this discussion were as follows: 
1. Tell who the package is from. 
2. Wrap the package securely. 
3. Address the package correctly. 
(a) Sender's name and address. 
(b) Receiver's name and address. 
Teacher: How many people would like to see 
how the packages go through the 
mail? 
t; ~ 
1st Child: ~1'd like to see it. How can we?~ 
2nd Child: ~Could we go to the Post Offloe?~ 
Teacher: ""1 think it can be arranged.~ 
The following day there was a discussion 
about going to the Post Office. ~e teacher made 
arrangements with the postmaster to visit the main 
Post Oftice. First, it was necessary to write a 
note to mother asking permission to go. The trans-
portation was taken care of by mothers consenting 
to drive the ohildren in their cars. The remaining 
part of the discussion dealt with various points 
of interest they wished to know. The following 
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points were brought up for discussion: 
1. What shall we look tor at the 
Post Otfice? 
2. How shall we act on the way? 
3. How shall we act while we are there? 
Responses trom the group to the last two 
questions were: 
People expect us to be orderly. 
Wait at crossings it it is necessary to 
cross the street. 
tells us. 
Be courteous to the mother driving the car. 
Listen caretul1y to what the postmaster 
Some interesting questions asked by the 
children about the Post Ottice were listed and printed 
on a chart by the teacher, and hung up tor the 
children to read. FOllowing are the questions: 
1. How many ways does mail travel? 
2. What happens when you torget the stamp? 
3. What happens it you have the wrong address? 
4. What happens it the letter is not addressed? 
5. Why is mail important? 
6. How is the mail delivered in the country? 
7. How does the mail get to the Post Ottice? 
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8. Why do we wrap paokages? 
9. Where oan you bUy stamps? 
10. How many different kinds of stamps 
are there? 
11. Where is the main Post Offioe looated? 
12. Why do we have Speoial Delivery? 
13. Why do they sort the mail? 
14. What is the "Dead Letter Offloe"? 
15. How does the pos tman know where to take 
the letters? 
16. How oan we help the postman? 
B. At The Post Office; -
The postmaster took the ohildren through 
the work room. He explained care~ly to the 
children just how the mail is handled from the time 
it oomes into the Post Office until it is delivered. 
Keen interest was taken in the sorting of the mail 
and in the cancelling maohine. '.!he children had 
with them the book they wanted to send to the 
librarian. They wrapped and addressed it care-
:tully before leaving sohool. The postman showed the 
children how their paokage would go through the 
Post Office. Several children brought personal 
letters to mail. They purchased the stamps for 
them and put them in the outgoing mail basket. 
£. Disoussion Following The Tri2: 
Just before the children lett the Post 
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O££ice one child suggested that they build a 
small Post O££ice in their room. All the 
children were anxious to do this. The teacher 
knew that there would have to be some organization 
and discussion of the things they had seen and 
some defIn1te plannIng of the undertaking be£ore 
they could start any construction. Therefore, 
since the next period was a composition period 
she felt that a discussion o£ their trip would 
constitute a most vital topio £or an oral language 
lesson. The children were allowed to tell what 
they had seen while at the Post Office. From the 
information given by the Children a story was 
composed. This story appeared in printed form 
on a Chart which likewise served as reading 
material for the group. Fbllowing is the story: 
IN THE BIG POST OFFICE - -----
We saw many, many things. 
We saw a stamp machine. 
We saw many pigeon holes where they sort 
the mail. 
We saw something that looked like a 
slidIng board. 
It was a ohute for packa~es to slide down. 
We heard something say, Peep, peep". 
We looked around and saw boxes of baby' chicks. 
We saw many many mail bags. 
We saw the ~pecial Delivery cage. 
We saw a man in another cage. 
He was selling stamps. 
Stanley bought some stamps. 
We saw letters come through the letter slot. 
We saw the counting machine. 




E- Constructing The Post Office: 
The next step was the construction of the 
Post Office_ The children selected committees 
on which they wished to serve. The committees 





They were asked to name the things 
by eaCh committee. The following items were 




windows (for stamps 
(for parcel po st 
letter slots (for regular mail 





mailbox to be used in hall 
FUrnishing Comm~tte.: 









The children went down into the basement 
of the school building and found some orange crates 
with which to build the Post Office. They arranged 
the crates in order to ~ represent a Post Office. 
They decided to paint it b~own. The boys who were 
going to paint brought tha work aprons that they 
made when studying about the Dry Goods Store. They 
mixed the brown c~.mo under the directions of the 
teacher. After the painting was finished they 
took several large sheets of brown paper 24 inches 
by 26 inches, cutting a window for the clerk to 
see through, and cutting two letter slots, one 
for "Letters ;'" and one for "Special" and "Air Mail n 
letters. On the other end they drew a panel to look 
like the General Delivery boxes. Pigeon holes 
were made from brown strawboard and pasted on one 
end of the blackboard. On the other end of the 
blackboard properly addressed imitation packages 
were pasted to represent the package chute. 
When the Post Office was completed the children 
got the mail from the Principal's Office that 
the real postman brought for the teachers in the 
building. Each teacher had a pigeon hole in the 
children'S Post Office. Themail was sorted and 
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then delivered by children postmen. The Postman 
Committee made postman hats and bags. Letters 
were written to children who were absent. T.h1s 
unit provided an abundance of written and oral 
language, reading, spelling,and arithmetic. At 
the close of this unit a test of one hundred 
questions was given. This test is given in full 
later in the discussion. 
!!. Objectives: 
A. Teacher's Objectives: 
1. To acquaint the children with 
one of the country's greatest instItutions, 
the Post Office. 
2. To familiarize the children with 
the processes involved in sending a 
letter, tracing it from its starting 
point to its destination. 
3. To develop an appreciation of the 
services rendered to society by the 
postman and the workers in the Post Office. 
4. To teach the children to co-
operate wi tb. those who carry public 
responsibility, thereby establishing 
desirable attitudes. 
5. To develop skill in tool subject~ 
th~ough normal activity. 
6. To have the child feel responsi-
ble for a de!!n1te part in ~ ~roup 
activity. 
7. To tee,ch the ha":l~_ t; t:'tf being 
observant. 
8. To develop skill in planning work. 
9. To give the child the desire and 
ability to express himself by providing 
something interesting s.nd worthwhile to 
discuss. 
10. To develop leadersh~p, initiative; 
and originality within the child. 
B. Child's Objectives: 
1. To visit the Post Oftice. 
2. To build a Post Off! ce in the room. 
3. To play Post Office. 
4. To write and receive letters. 
III. Subjeot .attar: 
The unit of the Post Office offered 
stimulating subject matter for reading, arithmetic,' 
spelling, language, writing, safety, art, industrial 
art, and health. 
!. Reading: 
1. Reading of the bulletin board. 
(a) Notices for the ensuing day. 
(b) Best work or improved work. 
(0) Pictures with a statement about 
the pictures. 
(d) Letters received fram absent 
classmates. 
2. The children formulated stories of 
their trip to the Post Of:l1 ce. All of 
the stories composed by the children 
were printed on a large chart and hung 
in the room for each child to see and 
read. Figure VII shows one of the many 
stories composed by the children. 
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FIgure VII. Story composed by the chIldren 1n the 
lA-2B Class at Longfellow School,Loulsvllle,~7. 
,1" --
Reading stories in books relating to 




(a) Counting letters, envelopes, 
stamps~and packages. 
(b) Counting and listing the amount 
left in cash drawer eaoh day. 
(c) Each child counting his own money. 
(d) Counting the money in the 
children's penny bank. 
2. Time. 
Ca) Meaning of the symbols A.M. and 
P.M. 
(b) Telling time by hour and half hour. 
3. Addition and Subtraction. 
(a) Making change. 
(b) Buying and selling stsmps (using 
the simple combinations). 
(c) Adding cost of packages. 
4. Value of money. 
(a) Make toy money to be used in the 
Post Office. 
(b) Cost of stamps, envelopes, and 
packages. 
(c) Value and use of penny bank. 
1. How to spend the money. 
5. Thought problems involving the use of 
simple combinations. 
(a) If you buy one 3¢ stamp and one 
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2¢ stamp, what will the two 
stamps cost? 
(b) Sally bought two 3¢ stamps. How 
much change will she get from a 
dime? 
(c) Dick bought two 3¢ stam~sJ three 
s¢ stamps and five l¢ stamps. How 
many stamps did he buy for his 
stamp book? 
(d) One Special Delivery stamp and 
two 3¢ stamps will cost how much? 
£. Spelling: 



















































(al Fill in the blanks with spelling 
words. 
1. The postman delivers 
The postman carries a brown ___ • 
3. At the Post Office we can buy 
• -------
(b) Can you pick out the little words 













This unit required much writing. 
At the time this unit was in pregress 
there were a number ef the children eut 
with wheeping ceugh. The children at 
scheel wrete their classmates letters. 
They wrete seme ef the steries they 
composed and sent them to. their classmates. 
1. Writing letters. 
2. Writing and applying spelling werds in 
captiens and steries. 
!. Language! 
1. Ora 1 language. 
(a) Class discussien befere taking the 
tr1p to. the Post Office. Children 
made a list ef questiens they 
wished to. find the answers to.. 
(b) Class discussien after the visit 
to. the Pest Office. 
(c) Making plans fer the building ef 
the Post Office. 
(d) Composing steries abeut the trip 
and interesting sights they saw on 
their trip. 
2. Written language. 
(a) Following is a list of questions 
made by the class. These questions 
were answered threugh the help of 
the teacher and stories found in 
books. 
1. How many ways dees mail travel? 
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2. What happens when you forget 
the stamp? 
3. What happens if you have the 
wrong address? 
4. What happens if the letter is 
not' addressed? 
5. Why is mail important? 
6. How is the mail delivered in the 
country? 
70 How does the mail get to the 
Post Office? 
8. Why do we wrap packages? 
9. Vllhere can we buy stamps? 
10. How many different kinds of 
stamps are there? 
11. Where is the main Post Office? 
12. Why do we have Special Delivery? 
13. Why do they sort the mail? 
14.' . What is the Dead Letter Office? 
15. How does the postman know where 
to take the letters? 
16'. How can we help the postman? 
(b) Storles composed by the children, 
wr1tten by thelJl,and put into 
booklets. 
ON OUR WAY ---
Skippity, skip to the cars, 
Bang, bang went the doors, 
Ofr to the Post Office, 
Through the town we rode. 
Slower, slower went the cars. 
The cars stopped. 
Bang, bang went the doors. 
Up, up the steps 
Through the big door, 
Around we looked. 
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We saw many, many things. 
We saw a stamp machine. 
We saw many pugeon holes where they sort 
the mail. 
We saw something that looked like a 
sliding boardo 
It was a chute for packages to slide downo 
We hear~ something say, "Peep, peep .'" 
We looked around and saw boxes of baby 
chicks. 
We saw many. many. mail bags. 
We saw the Special Delivery cage. 
We saw a man in another cage. 
He was selling stamps. 
Stanley bought some stamps. 
We saw letters come through the letter 
slot. 
We saw the counting machine. 
The visit to the Post Office was 
interesting 0 
THE CANCELLING MACHINE 
The cancelling machine cancels the stamp· 
so no one else can use it again. 
Burri Burr\ Burrt went the machine. 
The letters went flying through the 
machine. 
They went so fast one letter had an 
accident. 
The letter was torn. 
The man had to pull the letter out of the 
machine and mend the envelope. 
We think the cancelling machine should 
have some safety rules. 
!!!! _P .... IG ..... E....;.O .... N ~HO.;;.;;L_E;;;:;.S 
There were many, many pigeon holes in the 
Post Office. 
The pigeon holes are used to sort mail. 
Each pigeon hole had the name of a state. 
Some pigeon holes had the name of a city. 
There were big cities like New York and 
Chicago. 
After the letters are sorted they are 
put into the mail bags. 
Then the mail bags are put on the truck 
and taken to the train. 
AW87 they ride down the track to another 
state or city. 
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THE BIG CHUTE 
The big chute is for packages to slide down. 
The big chute is like a sliding board. 
The packages slIde, slIde, slide. 
There are big packages and little packages. 
When packages are not tied tight they 
come loose. 
Be sure your package is tied tight. 
Qo ~; 
10 Draw picture to illustrate stor~, 
poems and riddles. 
2. Draw pictures to illustrate activities 
experienced on trip, in playing Post 
Office, and various ways of carrying 
mail. 
3. Draw pictures to answer questions. 
4. Lettering signs. 
~. Industrial Art: 
1. Construction of a Post Office. 
2. Make the postman's uniform, cap 
3. Make paper money. 
4. Make mail boxes. 
5. Make pigeon holes. 
6. Make stamps. 
and bag. 
7. Make windows for stamps, parcel post, 
and general delivery. 
h Music: 
The song material was taken from the 
second grade outline in the Course of Study 
in Music for the Louisville Public Schools. 
J. ~: 
An objective teat of 100 questions was 
given at the end of six weeks. The 
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reliability of this test by the 
Spearman Brown Formula is .8l! .045. 
Following is a copy of the test. 
Completion: 
Directions: Fill in blanks with the 
correct word. 
Examplg: Letter are written on paper. 
1. ----_. The postme,n brings our 
The stamp is on the ---_. 
The postman has a suit. ---
4. The postman has a hat. 
5. We bought at the Post Office. 
6. There are many at the Post Office. 
7. We went to the Post Office. 
8. An stamp costs six cents. ---
9. The packages slide down a --_. 
10. The letters are sorted in the 
11. The cancelling machine the stamp. ---
12. The letters come through a ________ • 
Two cent stamps are ---_. 
14. A stamp costs ten cents. --- ---
15. The biggest Post Office is in 
16. Packages that come untied are sent 
to the room. 
17. When a letter is addressed wrong it 
goes to the room. 
18. In the Far North the mail is carried 
on ____ • 






20. Mail that is carried by horse-back 
is called the • 
21. To send a letter by Pony Express it 
would cost dollars. 
22. Three cent stamps are _____ • 
Special Delivery stamps are ---_. 
24. After the letters are sorted they are 
put in mail • 
25. After the mail is put in mail bags it 
is put on the mail • 
26. I am a letter. I want a stamp. I need 
a stamp. 
27. I am a postal card. I want a stamp. 
I need a .,stamp. 
28. I am a letter. I am going to be sent 
by air mail. I need a _stamp. 
29. I am a letter. I must go in a hurry. 
I need a stamp. 
30. The postman's bag is ---_. 
31. The mail trucks are • -----
32. The mail boxes on the corner have 
__________ printed on them. 
33. All mail must be delivered on • ---
34. Packages should be tied ..... ________ • 
35. You should use knots for packages. 
36. No one can go inside of the train. ---
37. The postman is a very man. ---
38. The postman 1s our _____ 0 
The air mail stamp is • ---
40. The Post Office the packages in the 
dead package room. 
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Yes or No. 
Directions! Write yes or no by each 
sentence. If the sentence is correct, write 
l!!. If it is not correct, write ~. 
Example! The sky is green. l!2. 
1. The postman wears a green suit. 
2. You need a two cent stamp on your letter 
if it goes out of town. 
3. The postman has a brown bag. 
40 Three cent stamps are purple. 
5. The postman carries a whistle. 
6. The mail trucks are blue. 
7. You should use square knots when tying 
packages. 
8. Some mail goes on boats. 
9. Everyone goes to the Post Office for 
their mail. 
10. In the South Seas they have swimming 
postmen. 
11. In the Far North they usemail-s1eds. 
12. The mailman rides on the mail-sled. 
13. When it is very cold the dogs wear shoes. 
14. All of the mail in the North 1s carried 
by dog sleds. 
15. The swimming postman carry the mail 
on a stick. 
16. The swimming postmen are in the Far North. 
17. It cost three cents to send a letter 
by Pony Express. 
18. One of the Fony Express riders was 
named Buffalo Bill. 
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19. Some mail is oarried on boats. 
20. Some mail is oarried on trains. 
21. A Special Delivery stamp costs 15 cents. 
22. R.F.D. means oity mail. 
23. C.O.D. means oolleot on delivery. 
24. The cancelling maohine oancels the stamps. 
25. Some mail is carried by airplanes. 
Multiple Choice: 
Directions: Draw a ring around the right 
answer. 
Example: A ten cent stamp is (red, blue 








A two cent etamp is (red, blue, Yellow, 
purple, green) • 
A one cent stamp is (black, blue, green, 
orange, purple). 
An airmail stamp is (blue, orange, yellOW', 
red, green). 
The postman's bag ie 
yellow, red). 
(blue, black, brown, 
The postman's suit is (blue, brown, gray, 
white, blaok). 
The Special Delivery stamp is (green, 
purple, yellOW, blue, red). 
The canoelling machine cancels the (letter, 
address, stamp, date). 
The Post Office is a big (school, house, 
building, library, store). 
Collect on delivery is the Bame as (R.P.D., 
C.O.D., S.P., U.S.). 
The postman brings us (bread, letters, 

















The three cent stamps are (white, 
purple, blue, orange, yellow). 
The mail in the Far North is delivered by 
(sleds, ships, ponies, swimmers, boys). 
The biggest Post Office is in (New York, 
Chicago, St. Louis, Hollywood, Cleve-
land) • 
Packages that come untied ate (thrown 
away, put in the deed package room, 
put in the dead letter-room, put 
in mail bags, sent to Chicago). 
The postman's hat is (black, red, blue, 
yellow, brown). 
An air-mail stamp costs (4,5,6,9,8) cents. 
A Special Delivery stamp costs (15,20, 
10,9,5) cents. 
At the Post Office we bUf (bread, books. 
stamps, apples, candy. 
If a letter goes out of the city, it 
must have a (2,4,5,3,6) cent stamp. 
If you mail a postal card it needs a 
(2,3,4,1,6) cent stamp. 
If you mail a letter in the city it needs 
a (3,2,6,1,5) cent stamp. 
A three cent stamp and a two cent stamp 
will cost (6,7,5,3,2,)cents. 
If you buy two three cent stamps they will 
cost (7,6,6,2,4) cents. 
If you buy five one cent stamps they will 
cost (6,5,2,1,3)cents. 
If you buy a one cent stamp, a three cent 




Direct ions: Draw a line rrom the words 
to the right picture. 
Example: tre 
C8. 
I. A letter. 
a. 
2. A mail bag. b. 
3. A mail truck. I _I 
Cl 
c. [:!. 
4. A stamp. 
5. A rna il plane. 
d. 
6. A postman. e. ~ 
7. The Post Office. 
f.-
_-,~df!8 
8. The postman's bag. g. 
9. A letter box. h._~ 
1._ ....:.C ~ 
10. The postman' 8 cap. 
~ j. > , " 
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ComE1etion Yes or No Mu1tiE1e Choice 
1. mail 1. No 1. red 
2. letter 2. No 2. green 
3. blue 3. Yea 3. orange 
'\ 
4. blue 4. Yea 4. brown 
I' 5. stamps 5. Yea 5. blue I; 6. . pigeon hole. 6. No 6. purple 
7. Poat Office 7. Yea 7. stamp 
8. air mail 8. Yes 8. building 
9. chute 9. No 9. C.O.D. 
10. Post Office 10. Yea 10. letters 
11. canoela 11. Yes 11. purple 
12. slot 12. No 12. sleds 
13. red 13. Yes 13. New York 
14. Special Delivery 14. No 14. dead package 
15. New York 15. Yea room 
16. dead package 16. No 15. blue 
17. dead tetter 17. No 16. 6¢ 
18. sled'S 18. Yea 17. 10 
19. swimming 19. Yes 18. stamps 
20. pony express 20. Ye. 19. 3 
21. 5 21. No 20. 1 
22. purple 22. No 21. 2 
23. purple 23. Yes 22. 5 
24. bag. 24. Yes 23. 6 
25. trains 25. Yes 24. 5 
26. 2¢ 25. 6 
27. l¢ 
28. 6¢ 
29. Special Delivery 
or Air Vail Matching 
30. brown 
31. green 1. g 
32. U.S.Vail 2. j 
33. time 3. b 
34. tightly 4. e 
35. square 5. d 
36. mail 6. f 
37. busy 7. c 
38. friend 8. a 
39. orange 9. h 
40. sella 10. i 
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IV. outcomes of the Unit: 
As observed by the writer, the attitudes 
gained during the unit of the Post Office were 
as follows: 
1. An appreciation of what the Post Office 
means in the community. 
2. How to work together in a cheerful and 
helpfUl way in a group. 
3. Better attitudes toward habits of 
neatness, courtesy, and fair play in 
working together • 
•• A desire to evaluate own efforts as 
compared with the group. 
The information obtained pertaining to 
the things observed and studied during this unit 
covered the following points: 
1. The proper process of preparing letters 
for mailing. 
(a) How to write the name of the state, 
street and number, and city. 
(b) The necessity of writing plainly. 
(c) Where to put the stamp. 
(d) Where to put the return address. 
2. HOw mail is handled in the Post Office. 
3. How mail is delivered. 
4. The existence of the dead letter and 
dead package department, rural mail, and 
air mail. 
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Charles E. MerrIII COmpany, Chioago, 111. 
Elson and Gray; Elson Basic Reader, Book II; 
Soott, FOresman & Company, Gfiloago,-rII.--
Freeman, Storm, Johnson, French; Child 
Sto~ Reader, Primer and First Reader; 
Lyons and Carnanan, c.nrcago, Ill. 
Gates and Huber; The Work -MPl;r Book, 
Peter and pe~, primer; ao l~ 
C"ompany/ N"ew ork. 
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GecZes, Skinner, Withers; Trips w Take, 
Johnson Publishing Company -- ----
Hardy, Marjorie; New Stories, Wheeler 
Publishing Company, Chicago, Ill. 
Hill, Helen and Maxwell, Violet; Charlie 
and His Puppy Bi~o, The MacMitian 
Company, NeV/Yo r~ 
Lynch, Maude; Bi11~ne and His Friends, 
Ginn & company, cago;-Il~ 
Olmstead, Emma.; Ned and Nan in Holland; 
Row, Peterson company,-wew-rork. 
Ringer, E.H. & Downie, L.C., Home, Citizen-
~jP Reader, Lippingcott Company, 
cago, Ill. 
Ser1, Emma; In Rabbitville, American Book 
Company, ~nC1nnat1, Onioe 
Suzzallo, Freeland, MCLaughlin, Skinner; 
Fact and Storz Reader Pr1mer, American 





Tippett, James S.; rs~ Carpenters, World 
Book Company, on era-on-Hudson, New 
York. 
Tippett, James S.; I Live In a ~, 
Harper Brothers; ~.-- -
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APPENDIX B 






The traditional textbook method was 
carried on in the lA-2B Class at the Longfellow 
School, Louisville, Kentucky. The writer carried 
on this method as well as the activity program. The 
traditional method was carried on from September, 
1937, through January, 1938. The same tests were 
administered to this group as to those working under 
the activity program. These children were tested at 
the beginning of the experiment and at the close of 
the experiment. The length of this experiment was 
s1xtten weeks. 
This group of children had a definite 
schedule to follow each day. Following is the 
schedule: 
8:30 - 8:40 Roll call, Bible reading, and 
health inspection. 
8:40 - 9:00 Music 
9:00 - 9:25 Language 
9:25 - 9:35 Direct10nsfor seatwork 
9 :35 -10: 00 Reading - Group III 
10:00 -10:05 Rest period 
10:05 -10:25 Reading - Group II 
10:25 ~lO:45 Lunch 
10:45 -11:00 Penmanship 
11:00 -11:25 Reading - Group I 
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11:25 -11:40 SpellIng 
11:40 -12:00 Play time 
12:00 -12:20 Arithmetic - Group I 
12:20 -12:40 Arithmetic - Grou II 
12:40 - 1:05 Art 
1.05 - 1:25 Safety Council - (Monda7) 
Nature Study - (Tuesda1~Thursday) 
Industrial Art - (Wednesday) 
Story Hour - (Friday) 
The class was grouped into three groups according 
to their reading ability. These groupings were based on 
the opinion of the previous teacher. the writer's general 
observation of the children during the recitation and 
study per~ods, and upon the results of the Metropolitan 
Achievement ~ (Section on reading). 
TABLE XXX!I 
















From the Metropolitan Achievement Test scores 
(Appendix "C") the writer grouped the children into three 
groups. Group I had six members. Group II had seven 
members, and Group III had seven members. The ranges. 




table. Each group had a work-type~ading lesson 
everyday. The time limit of these reading les·sons 
was twenty-five minutes. 
Books t.Is.e~ .£I Three AbilIty Groups o.:f. Second Grade 
Ch1ldren: 





Pennell, Mary E., PlaY1n~ w1~ !.!!!, 
A Pre-Primer. Ginn an Company, 
Chicago, 1932. 
Pennell, Mary E. and Cusack, Alice M., 
Frolic and DO-Funni. GInn and 
Company~leago, 932. 
Stone, Clarence ROl Tom, Jip and Jane. 
Webster Pub11sh1ng-nompany,~.toUIs. 
1932. 
Elson, W .R •• Runkel, L.E. I Gray, W.S., 
The Elson Basie Readers Primer. 
Scott, Forseman and Company, ~hIcago. 
1930. 
Serl, Emma.? In Rabbitville, American 
Book Company, Chicago, 1930. 
Serl, Emma.,work-A-nax D01n~s On the 
Farm. Silver; M ett an C"omp8.nY. 
<niI'Cago, 1916. 
This group read all of these books. 
Q.roup II (Averase) 
1. Playing ~ !!!! the whole book. 
2. Frolic l\nd DeoFunn,I- the whole book • 
3. ~,-.lli~~ - the whole book. 
4. In Rabbitville the whole book. 
5. wOrk-A-Da{ Doings On l:he Farm the 
iinO!e boo • <"._--
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-
GrOUJ( ill (Low) 
1. Plaxins ~ f!!! - whole book. 
2. Frolic and ~-Funnl - whole book. 
3. ~, Jip~~ - whole book. 
4. Elson Primer - whole book. 
Group I read one story each d;,l$. Group II 
read one story each day during the L',st four weeks 
of the experiment. Group III read only one or two 
pages orally a day and during the last four weeks 
increased this to three or four pages. 
After completing the first three books men-
tioned for Group I, they could read silently. Methods 
of presenting these reading lessons are as follows: 
~o Preparation: 
1. The introduction - The function of this 
introduction was to make the child 
interested and eager to read the 
material. This introduction sometimes 
consisted of questions, the telling of 
a story similar to the one to be read 
using different characters, and 
different surroundings, pictures, poems> 
or conversation. 
g. The motive - A motive question to bring out 
the ma1n idea of the story OP for the unit 
of the story to be read during one period. 
3. Masterl of difficult1es - Universal diff!-






presented before the silent reading periodo 
Setting-~ standards - In order that 
definite habits of good silent reading be 
developed the teacher had children recall 
the habits which they needed to keep in 
mind. These habits were printed on a small 
chart. They are as follo~s: 
1. Sit back in your chair. 
2. Hold your book up. 
3. Read with your eyes. 
4. Help yourself with new words. 
5. How to make use of the table of 
contents 0 
5. Recall of motive - Sometimes if considerable 
time had been consumed in the development 
of difficulties, the motive for reading 
was recalled. 
~. Silent Reading: 
During the silent reading of the story, the 
teacher was busy helping the children with their 
difficulties and correcting all undesirable habits. 
Q. Enjoyment £! ~ story ~ ~ check-up ~ silent 
reading: 
In addition to the motive question, other 
questions were given in order to be sure that the 
children had comprehended the thought and mastered 
the mechanics. At the close of the lesson, questions 
calling for d~1l1 which helped to fix the vocabulary 
were given. The following ways were used in securing 
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this drill. 
1. The children had to point to, or frarrewith 
their hands, the sentence, phrase, or word 
which told a certain thing. 
20 The children read the sentence or phrase 
which told a certain thing. 
3. An organization question was given whose 
answer was a group of sentences. 
4. Had the children find the most difficult 
words in the lesson. 
5. Had the children read the part they liked 
best. 
6. Had the children read funny, excitlng~or 
sad parts of the story. 
7. The teacher began a sentence and had the 
children find that sentence and finish it. 
8. Had children read as far as they need to 
in order to tell a certain part of the story. 
9. Had a number of children read a conversa-
tional part to see which could best represent 
the character. 
10. Had children find all the words beginning 
with the sound of "wh" or any other one. 
11. Had children find the words belonging to 
the "it" family. 
All of these were not used in one lesson. These 
were used during tbe whole term. 
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~. Follow-up~: 
This work was varied, sometimes it consisted 
of illustrating or cutting the main ideas of the 
story, its characters or incidents. Sometimes a 
small group of children would practice reading 
aloud portions of the material, taking the part of 
different characters;or dramatizing the story. This 
wa,s individual work in reading for the between 
recitation period. 
Group II and Group III did mostly oral 
reading. The following steps were used in these 
lessons: 
!. Preparation: 
1. Introduction and motive - Same as 
for Group I. 
2. Mastery of universal difficulties-
These difficulties were printed 
on flash card strips and learned 
before starting to read. 
3. Development of standards - These 
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standards were: 
1. Make the audience see the 
picture. 
2. Make the audience experience 
the funniness, sadness, or 
excitement of certain parts of 
the story. 
3. r~ke the audience feel that 
the real character is talking. 










5. Enunciate clearly and pronounce 
the words correctly. 
6. Read smoothly. 
B. Oral reading:~ 
The type of oral reading done de-
pended upon the story read and the needs of 
the group. The following types were used. 
1. Line by l1ne reading through 
questions. 
2. Reading orally the entire page. 
3. Reading to answer questions which 
called for the pictures, emotional 
passages, and conversation. 
4. Reading to take the parts of 
characters. 
5. Reading for dramatizing with the book. 
Group II used the above method for the first 
twelve weeks and the first method mentioned for the 
last four weeks. Group III used the above method 
the entire sixteen weeks of the exper1ment. 
The following remedial measures were used to 
aid the children in overcoming their difficulties: 
1. !.2!: l!E.! E!. interest .!!! reading: 
(a) Teacher found out the childts interests 
and selected easy reading relating to 
those interests. 
(b) Tried to make the child feel his need 
of reading to carryon his own 
interests. 
(c) Surrounded the child with attractive 




(d) Make the child confident of his 
ability to read the material by 
referring to his success in other 
lines. 
(e) Commended the slightest sign of 
improvement. 
2. For Lack of control over words: -------
<a> Selected and formulated stories 
relating to the child's interests. 
using the same vooabulary in many 
different situations. 
(b) Before the child attempted to read 
he was helped to master words whioh 
would cause the greatest difficulty. 
(0) Gave muoh drill upon the words in 
context. 
(d) Had the child find all the words on 
the page belon~in~ to the !tight" 
family or the it family; all 
words beginning with a certain 
sound or letter, as ttlft. 
3. ~ ~ .£! comprehension: 
(a) Gave the child a small amount of 
reading material suited to his 
interests and ability. 
(b) Had ohild read a paragraph and then 
tell what the paragraph was about. 
(c) Had the child read the material and 
name the piotures seen. 
(d) Had the ohild find phrases, words, 




Once 8 week the children had a recreatory 
reading period during which they read aloud or told 
stories they had prepared outside of school. These 
books were obtained from the room library. 
The class was divided into two groups for 
arithmetic. These groupings were based on the opinion 
of the previous teacher, the writer l s general observa-
tion of the children during the recitation period the 
first week of the experiment, and upon the results of 
the Metropo11tan Achievement ~ (Section for 
arithmet1c) • 
TABLE XXXIII 
ABILITY GROUPINGS FOR ARITHMETIC TAKEN FROM T.HE 










t * it 
From the Metropolitan Achievement Test scores 
(Appendix "C") the wrIter grouped the chIldren into two 
groups, each group having ten members. The ranges.meana. 
and Standard deviations are given in the above table. 
During the semester the one hundred basic 
addition facts were taught. First, fifteen addition 




concept (textbook 11.25-49)1. Then the fifteen 
corresponding subtraction facts were taught in order 
to establish the subtraction concept (Number Storie~­
..BQQl.c ~ 1'1'.56 ... 78) 0 After these thirty facts had been 
taught, the remaining corresponding addition and sub-
traction facts were taught. Number Stories, Book Two, 
by J. W. Studebaker and Others was used as a text booko 
. The following pages were covered during the semester: 
PP. 7-61, 68-196, 228-230 0 The additive method in 
subtraction was taught. Flash cards were used for 
drill. ,Various games involving the basic combinations 
were played. 
SamEles: 
1. Guessina ~. 
One child eaid; "I aM thinking of 
. two numbers the t make 7. It 
Another child said; "Are they 5 and 21" 
First child; nNo, they are not 5 
and 2." 
Another child; "Are they 6 and 11" 
,. ~ First child; Yes, they are 6 and 1. 
The child guessing the correct numbers 
is the next one to select two numbers. 
2. Fishins. 
Place nash cards 11111 ,Ion floor. 
Let each child pick one up. Each child 
1. Studebaker, J.W., and Others. Number Stories-Book Two. 












should be able to give the correct anBwer 
to the combination on the card that he 
picked up. This game was varied by letting 
children gather leaves and pumpklns. 

















Number stories devised by the teacher were 
solved - a few examples:' 
1. If you would llke to have a cup ot 
soup and a bun for lunch, how much would your 
lunch cost? (Soup 2¢; Buns 2¢) 
2. Jane has 2 baby chicks and Dick has 
4 baby chicks. How many chicks do they both 
have? 
:3. Billy had 4¢ and he needed 8¢ for a 
bottle of milk. How many more cents does he 
need? 
The spelllng material was taken trom 
the second grade textbook entitled, Learnlng to Spell , 
by Coleman, Donovan, Frazier and Stoddard2 , (pp.1-42). 
The procedure used was three new words a day and a test 
on Friday. Each word was stUdied, pronouncing it. 
2. COleman,W.R., and Others. Learning To S!9gi-seCOnd 








giving a sentence using the word, and writing the 
word o 
The writing, drawing, industrial art, 
MUsic, health, safety, and nature materials were 
taken from the second grade outline in the Course £! 
Study in these subjects for the Louisville Public 
Schools.3 • 
The language periods were spent in con-
versation regarding trips and experiences the 
children had outside of school hours. Topics in 
season were discussed, such as leaves and trees in 
the fall, Thanksgiving,Christmas and winter 
activities. 
3. Zaner and Bloser. Correlated Handwriting Compen-
dium II. Zaner and Bloser PUbiishlng Company, 
boiumbUs, Ohio. Entire book. 
Curriculum Co~~ittee. A Tentat1ve Course of Study 
in Fine and Industrial Arts Education for the-EIemen-
frFOOI. Grade I-VI. Louisville 'Pu'6Ii'C§chobls, 
ou avilla, Ken~ucky~e7l933. pp.7-l9. 
Curriculum Committee. Report of ~usic Committee, 
Kindergarten, Firat and Second Grades. Louisville 
PUblic Schools, LouiiVIIle, Kentucky, MaY7l932. 
pp. 37-49. 
Mimeographed sheets were supplied by the respective 




During this semester no trips were 
taken to provide interesting material for the 
children. No construction was carried on in the 
school room. The children sat quietly at their 
desks and, as the writer sees it, passively 
received what was prescribed. The atmosphere of 
'the school was quite for~~l. There was an abun-
dance of time given to drill on all subject 
matter. These drills were not "felt" needs of 
the pupils, but merely parts of the teacher's 
assignment. Review and drill are a natural part 
of the life activities of most people. They are a 
natural part of the school work of an activity 
program too. The essential difference between 
review and drill in an activity program and in the 
traditional method of teaching is this: In the 
activity program, the pupils feel the need for the 
review or Bee the desirability for the drill before 
such work iR done. By the traditional method 













T 2 3 4 5 6 7 8 9 10 
Fib Pib 
1936 193'1 Feb June F. J. F. J F. J. F. J. 
P. C.A. I,:.S. M.A. O.A. A A R. C. P. M. Voc. Total 
" 1 6-7 105 6.11 7-., 6-10 '7-2 0 10 1 1- 2 0 3 11 
2 6-4 108 6-8 7-4 6-5 7-8 1 15 2 16 0 10 3 41 
3 6-3 101 6-n 7-3 6-7 7-10 3 11 0 6 2 2 5 19 
4 6-3 120 '7-6 '7-3 '7-0 7-8 4 16 4: 11 3 6 11 33 
5 6-1 129 7-10 '7-1 6-10 7-10 5 12 2 9 1 10 8 31 
6 6-2 133 8-3 '7 ... , 7-10 8-9 14 16 1 1'1 1 9 16 42 
7 6-1 123 7-5 7-1 6-'7 7-8 4 12 5 9 2 8 11 29 
8 6-1 123 7-6 7-1 6-5 7-6 1 9 0 5 2 5 3 19 
9 6-0 140 8-4 7-0 6-9 7-8 :5 10 .. 8 4 9 11 27 
10 6-0 133 8-0 7-0 6-7 7-8 6 16 2 13 , 0 8 e 37 
j 
11 6-0 127 7-8 7-0 6-9 7-6 2 14 2 8 2 3 6 25 
12 6-0 12'7 7-8 7-0 6-9 '7-10 3 10 2 5 4 4 9 19 
13 6-0 120 7-3 7-0 6-10 7-10 7 13 " 11 1 3 12 2'1 tl 14 6-0 94 5-8 7-0 6-9 '7-8 5 16 2 12 2 11 9 39 15 5-10 141 8-3 6-10 6-5 7-2 0 11 2 8 0 2 2 21 
" 16 5-11 124 7-4:' 6-11 6-9 7-10 3 8 2 9 2 9 '1 26 
" 17 5-10 128 7-6 6-10 6-10 7-8 :5 12 1 10 2 6 6 28 
18 5-10 112 6-11 6-10 6-6 7-8 5 13 1 e 2 8 8 29 
19 5-9 127 '7-4 6-9 6-'7 7-5 1 8 2 6 2 1 5 15 
20 5-6 130 7-3 6-6 6-5 7-8 2 13 1 6 2 2 5 21 
\ M 6~05 122~25 7.10 7.05 6.90 7 ~90 3~50 12;25 2~OO 8~90 l.80 5.80 7.10 26~95 E 
(f .71 12.40 .'14 .94 .3'1 .4~ 3.04 2.58 1.10 3.'10 l.08 3.39 3.82 8~35 ~ 
~ .16 2.83 .1'1 .21 .08 .10 .70 .59 .25 .85 
I 
.25 .76 .SS 1.91 
<& .20 3.99 .28 .14 1.20 1.54 .93 3.3S 




KEY - 1. P. - Pupil 7. R.C~ - Reading 0 
2~ C.A~ - Chronological Age 8. P.M~ - Paragraph 
3. I.Q. - Intelligence Quotient 9. Voc. .. Vocabula 
4~ M.A. - Mental Age 10. To till .. Total of 
5-' C.A. - Chronological Age ',11. A.F~ .. Arithmeti 
6. A.A. - Achievement Age :12. A.R. - Arithmeti 
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>1<.~.:iL.-_ -.-~-.. ' -,,,-,, -,.,,-~.--., ..... , .. --. 
ACTIVITY PROGRAM FEBRUARY 1937 JUNE 1937 TIME SIXTEEN ?JEEKS 
-- ---~--- -F - -10 11 12 13 14 15 16 17 , 
F. J. F. J. F. J. F. J. F. J. F. J. F. J. F. J. 
Total A. F. A. R. Total L. U. S;eell S. Q. Personalltl 
3 11 6 8 2 2 8 10 2 2 4 4 III 124 9 8 
3 41 4 23 1 4 5 fi 5 6 5 11 113 134 8 a 5 19 3 10 2 1 5 2 3 5 11 126 129 4 2 
11 33 4 13 1 5 5 18 3 4 6 9 120 129 1 1 
a 31 7 20 2 4 9 24 2 2 5 5 143 143 3 3 
16 42 1"1 22 3 6 20 28 2 3 4 10 125 133 5 3 
11 29 12 24 1 4 13 28 2 8 4 10 133 154 4 4: 
3 19 3 15 2 4 5 19 1 4 3 3 125 143 13 9 
11 27 9 30 3 Ie 12 -10 2 11 3 11 155 159 15 12 
a 37 8 19 3 6 11 25 2 2 5 11 148 151 2 1 
6 25 ., 12 2 4 9 ie 2 2 5 8 123 128 2 2 
9 19 9 9 3 5 12 14 2 2 4 5 142 143 6 4: 
12 2"1 4 14 2 1 6 15 1 7 "1 11 119 127 8 "1 
9 39 5 18 2 1 ., 19 1 2 ., 9 126 150 3 3 
2 21 7 14 4: 2 11 16 2 2 3 6 114 124 14 1~ 
"1 26 4: 24 2 ., 6 31 1 9 5 14 131 140 6 6, 
6 28 9 29 2 4 11 $3 1 3 5 9 106 124 7 't: 
8 29 2 15 1 5 3 go 4: 11 7 18 121 123 15 Ie; 
5 15 7 41 3 8 10 .9 1 2 6 4: 123 140 19 IS; 
5 21 5 21 2 4: 7 .5 0 3 2 4 124 128 11 II. 
7.10 26~95 6.60 19.05 2~05 4.35 8.75 23.fC) 1~90 4.40 4~75 8.55 126~40 136.30 7~25 6~8D 1 
3.82 8~35 3.37 7.92 .77 2.09 3~83 9·r6 1~O4 3.13 1.37 3.79 12~65 10.98 5.09 4~26 .88 1.91 .77 1.82 .18 .48 .88 2.9 .24- .72 .31 .88 2.89 2.52 1.17 •• 
• 
3.38 2.31 .60 2.81 .83 1~23 3.01 1.sO 
3.95 7.64 1.~ 
3.65 1.99 3.16 2.19 2.47 
Total of 11 and 12 19 
- Reading Completion 13~ Total --- Language Usage 2 
- ParagraPh Meaning 14~ L.U. - I Spelling . 21 
- vocabuJ.a~· 15~ Spell. Soclal Quotient 22 
- Total of" • 8 and 9 16~ S.Q. - - Personality 23 - Arithmetic Fundamentals 17. Personal11J Cooperation 2 
- Arithmetic Reasoning 18. Coop. - , 
~-. 
18 19 20 
F. 3. F. 3. F. 3'. 
000'0. Initiative P.Part. 
E C E 
a A a 
D A a 
a A a 
D B E 
C A a 
a A D 
D A D 
C A C 
D B D 
a A D 
a A c 
a A D 
a A C 
D B a 
a B D 
a A a 
D A E 
D a E 
D A E 
1.50 3~l-o 1~20 
~59 1.6'1 ~82 
.13 .38 .19 
~41 
1.71 





24. "DrJ' Goods 
Store T. 
a E a 
B a A 
A D A 
A a A 
B C B 
B c A 
A a A 
B D A 
A a A 
B a B 
B a B 
A a A 
A a A 
A a A 
B a A 
B D A 
A a A 
B E B 
B E B 
B D B 
3 ~35 1.50 3~10 
.57 .'11 1;64 


































22 23 24 
LIb.Test DrY GOods 
3. F. 3. 121 Items Store T. 
100 Items 
a D B 81 38 
A a A 108 72 
A a A 69 63 
A a A 98 73 
a D B 82 71 
A a A 102 94 
A a A 99 9'1 
B a A 85 34 
A a A 82 84 
B a B 93 86 
B a A 90 49 
A a A 79 70 
A a A 84 81 
A a A 8'1 91 
A a A 84 66 
B a A 80 51 
A a A 85 91 
C D A 80 60 
a D A 80 68 
B a B 68 57 
3~35 1~80 3~30 85~30 69~80 
.79 .40. 1.93 4.09 17;55 
.18 .09 .44 .94 4.04 
.20 ~45 4.54 6~2'1 
6.50 2.00 6.26 5.68 
25~ Post Ottlc~'Test- Post Office' Test 
26. Teacher Ratings - Teacher Ratings 
Raw scores have been recorded. 
M= Mean 
~ Standard Deviation 
25 26 
Post otrice Teactiel 
Test Ratingll 



























































~= Standard. Deviation of Mean L ... L . , .--.~~-~ ..... --~~' ~""-~-."-"'-"-.~-' .... ~ ... -.~~~-
'i~' 
DATA FOR CHILDREN OF TRADITIONAL TEXTBOOK P] 
1 2 3 4 5 6 7 8 9 10 
sePt Sept ....... --
1936 1937 Sept Jan S. Ja. s. Ja. s. . Ja. S. Ja. 
P. C.A. I.Q. M.A. C.A. A. A. R. C. P. M. VOC. Total 
1 6-7 114 6-2 7-' 6~'1 6-10 4 %-
2 6-4 112 6-1 7-4 7-2 7-5 3 6 -- 3 2 1 1 8 4 
3 6-4 96 6-2 7-4 7-1 7-0 3 4--- 4 4 2 4 9 14 1 
4 6 ... 3 125 '1-10 6-9 6-9 7-1 4 4 2 .4 3 4 9 12 1 
5 6 ... 3 106 6-8 6-9 6-9 6-10 1 0 2 1 3 4 9 9 1 
6 6-2 134 8-3 6-9 7-2 7-11 9 15 3 0 1 3 5 3 
7 6-2 118 7-3 6-9 6-10 7-1 3 2 8 21 8 12 25 48 1 
8 6-1 100 6-1 7-2 6-1 6-10 3 0 4 4 4: 5 11 11 
9 6-0 132 7-11 6-9 6-10 7-1 3 2 I 0 1 0 1 3 2 
10 6~ 132 7-11 6-9 6-10 6-10 3 4 2 2 4 3 9 7 
11 6...() 129 7-9 6-7 6-9 6-'1 1 1 4 2 1 3 8 9 
12 6-0 125 7-8 6-7 6-5 7-1 0 3 3 2 1 2 5 5 1 
13 6-0 116 7-0 6-7 7-3 7-0 3 3 2 4 0 2 2 9 
14 6-0 96 5-9 7-0 7-2 7-6 1 8 7 5 2 3 12 11 1 
15 5-11 139 8-1 6-8 6-9 7-1 1 3 3 14 2 5 6 2'1 1 
16 5-10 130 7-7 6-10 7-2 7-2 5 -4 2 1 1 2 4 6 1 
17 5-9 132 7-'1 &-9 6-9 7-2 '1 6 1 1 1 4 '1 9 
18 5-9 106 6-2 6-11 7-2 7-'1 1 11 3 " 5 2 15 12 1 19 5-8 129 7-4 6-10 7-2 '7-8 11 13 2 10 1 6 5 27 1 
20 5-6 114 6-3 6-6 '7-6 8-0 8 15 3 13 4 4 20 :SO 1 . 
6 14 8 8 23 37 1 
II 6~05 119~35 6~'75 7.05 7~00 '1.25 3.'10 5.S5 
6 .71 12~3 .'14 .94 .22 .• '," 3.11 4~el : 3.20 5.-45 2~60 3~65 9~'10 14.60 10.4 
0; .16 2.82 .17 .21 .05 .10 .'11 1.06 !1~89 5~52 2~4'1 2.'36 6~26 12.16 3' .o. 
.41 1.29 .57 .54 1.44 2.79 .e 
~ .00 .99 1-
.48 .61 1.68 1.] 
d .00 .10 
~ :2.50 1.31 1.54 3.~ 
_. __ ._._.- -
"I 
I 





- SEPTEMBER 1937 - JANUARY 1938 TIME SIXTEE 
WEEKS 
17 18 19 20 21 22 23 
i- tib.Test Dii' GOods 
s. Ja.· s. Ja. s •. Ja. S. Ja. s. Ja. s. Ja. 121 Items Store'!'. Test F1 
personall!!l Ooo~. In1t~atlv. 100 Items 100 Items S 
9 9 E D E D E D E D E D 28 15 16 3 
11 11 C 0 0 C .B B 0 B 0 B '9 33 33 ~ 
17 17 D 0 0 C D C D 0 C C 68 28 30 ~ 
9 13 0 D 0 D 0 0 0 C 0 C 38 18 33 ~ 
5 5 D 0 E 0 ,0 0 D 0 D 0 50 30 30 ~ 
6 6 C A 0 B '0 A 0 0 0 A 72 59 38 1 
5 5 C B D B 0 B 0 B , C B 53 32 25 2 
11 11 D 0 D D D D D D D D 22 8 1'1 3 
7 , 0 0 0 0 0 0 C 0 0 g 54 29 36 3 7 7 D 0 D 0 0 0 0 0 C 62 50 36 2 
5 5 0 B D C 0 B D C 0 B 49 20 33 2 
9 9 D C D C C 0 C 0 C C 50 22 30 3 
6· 6 0 B D C 0 B 0 0 C 0 49 22 33 3 
5 " 0 A 0 0 0 0 0 0 0 B SO 50 38 2 11 11 D C C 0 0 0 0 0 C 0 43 34 17 3 13 13 C 0 B B C 0 C C C C 57 27 25 2 
16 15 C B C 0 C 0 C C 0 C 28 43 29 2 
6 6 D C E C E C D C D 0 81 52 3' 3 a 9 D B E B E B D B D B ·81 52 42 2 
6 6 D B E B D B C C C B 93 59 38 2 
8.75 8.170 1~40 2.40 1.25 2.10 1.60 2.30 1.60 2.05 1.70 2.40 56.85 34.15 30.80 2~35 
1.44 3.61 .63 .80 .. 89 .63 .64 .6S .67 .50 .56 .47 19.42 20.53 7.26 1.97 
.84 • £VI .14 .18 .20 .14 .15 .16 .15 .11 .13 .11 4.45 4.66 1.86 .45 
1.44 .15 .26 .20 .00 .14 .65 
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